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Introduction

Background

The Senior Volunteers for Migration Integration (SVMI) project has developed training
material to prepare seniors who wish to serve as volunteers to support migrants in their
integration process into a new host society. The training material consists of
recommended content that is suggested to be used by trainers or any other educators
involved in adult training.

Since each country has its own experience and history with migrants and their
integration as well as adult education, each educational institution has its own target
groups which, in turn, have their specific learning expectations and goals, and, in
addition, each trainer brings his/her own experience and training methods, it is nearly
Impossible to provide training material that would be suitable for everyone.

Therefore, the training material provided here can be used in many different ways: in
its entirety as it is —the whole training programme, or each module can be used
separately, reduced or supplemented according to the specific country’s needs
or the needs of institutions, trainers, and trainees.

Target group

This SVMI training material is designed for trainers and adult educators wishing to train
seniors to serve as volunteers in migration and refugee integration. The material
developed for the following modules may be adapted by trainers and educators to the
needs of their specific learners. The content and exercises are suggestions based on
the SVMI project’s needs analysis.

Trainers are free to select the content most suitable for the training needs of the specific
group.

After the training, seniors, using their life and professional experience, can volunteer in
many areas of migrant integration, such as host country language training, education,
health-care, translation, and legal services consulting, they may work as civics and
literacy tutors, mediators and advocates, or facilitators in other areas — depending on
their professional experience and expertise, as well as their aspirations.
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Content

The SVMI training programme and the teaching material consists of five modules:

Module 1: Key elements of adult educator's competences;

Module 2: Key elements of intercultural communication competence;

Module 3: Migrants integration: overview of theoretical models;

Module 4: Introduction to active citizenship; key roles of a volunteer working
for migrants and refugees’ integration;

Module 5: Country specific material providing important cultural aspects and

tips of SVMI partner countries cultures.

The first four modules are available in English, as well as all five partner country
languages (German, Greek, Finnish, French, and Lithuanian) and contain the same
information adapted to national contexts.

The fifth one is based on country specific needs. It is developed by each partner
following specifics of that country and is available only in the language of that particular
country. It provides tailor-made material for the specific needs of that country’s
volunteers who wish to participate in migrant integration.

Each country has its own history and experience with immigration and therefore has
different migrant integration needs.

Application of the training material

- Altogether the training programme is 20 hours long — 5 modules, each 4 hours long.

- The training material is purely of a recommendatory nature and can therefore be
used as a whole training programme or any one module can be used separately.

- According to trainees’ needs, the length of each module can be adjusted, some
modules can be shortened, and others can be taught in depth.

- In addition, trainers are free to use their own materials, exercises, or links.

- The SVMI training programme is not limited to senior training — it can be used in other
fields and contexts where such training is required.

- Parties that could benefit from the training material are educators from formal and
nonformal adult education institutions, institutions working with migrants, NGOs, and
even college and high school teachers, who may take parts of the training material or
incorporate single modules into their teaching process.
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Module 1: Key elements of adult educator's competences. Goals and

objectives

Description of the Module

Description
Goals and objectives

This module is addressed to senior volunteers, who so far have not
received specialized training on adult education in general and
more specifically, on migrants and refugees training.

The module presents the principles and theories of adult learning,
the characteristics of the adult learner, the motivation of adult
learners and effective techniques for leading and managing the
adult classroom.

At the end of this module, learners will be able to:

1. Understand the differences between andragogy and pedagogy;

2. Demonstrate an understanding of some of the more common
characteristics of adult learners;

3. Relate principles of effective adult education to what is known
about how adults learn best;

4. Demonstrate a basic understanding of common theories of what
motivates adult learners to participate and learn in adult
education;

5. Describe typical barriers to participation and learning in adult

education;

Outline basic theories and types of learning;

Get an understanding on teaching methods and techniques that

encourage adult learning.

No

Duration

4.0 hours

Formats in which
module is available

- paper-based module
- online version (SVMI website)

Language versions

English, Lithuanian, German, French, Greek, Finnish

Suggested training
materials

Working materials: paper, pens, flipchart or pinboard, pins and small
cards; globe or map of the world;

Technical materials: laptop and beamer for presentations; tables
movable enough to form small working groups (for group work of 4
to 6 learners).

Recommended place

No specific needs. Seminar room or room at a community center.
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Self-introduction and Warm-up activities

Welcoming of participants / learners (20 min.):

- Trainer’s short self-introduction (1 min)

- Introduction of participants (15 min)
The trainer is free to choose the most suitable format depending on the composition of the
group, if the group members already know each other, whether they feel relaxed or tense.
For this purpose, a warm-up activity, an ice-breaker, a name game, or a plain self-
introduction speech could be suggested.

- Introduction of learners to module topic (4 min)
This module is addressed to senior volunteers, who so far have not received specialized
training on adult education.

The module was designed to introduce to the basics of adult learning, i.e. the principles and
theories of adult learning, the characteristics of adult learners, the motivation of adult learners
and effective techniques for leading and managing the adult classroom.

Trainer’s self-introduction

The trainer presents him/herself to the senior volunteers, describing in few words his/her
knowledge, experiences and the methodology he/she will follow during the training.

Trainees’ self-introduction

The trainer asks each senior volunteer to introduce him/herself to the group giving an answer
to the question “Why he/she has decided to become a volunteer in this particular project”.

The planned structure of the module will be as follows:

- Introduction — 20 min

- Unit 1: ANDRAGOGY — THE ADULT LEARNING THEORY - 50 min
- Break 1: 5-10 min

- Unit 2: ADULT LEARNERS’ CHARACTERISTICS — 50 min

- Break 2: 5-10 min

- Unit 3: MOTIVATING ADULT LEARNERS - 50 min

- Break 3: 5-10 min

- Unit 4: LEARNING METHODS AND FORMS - 50 min

- Unit 5: CONCLUSION: 20 min

This module will be taught through a combination of activities including mini lectures /
presentations, group / peer discussions, reflection on the learning.

Questions by learners / participants about the module (3-5 min.)
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Unit 1: ANDRAGOGY — THE ADULT LEARNING THEORY

Duration: 50 min.
Introductory input: PPP presentation, small group discussion

1. Practical Introductory Activities

Activity 1: Questionnaire to the senior volunteers
Please complete the following questionnaire:

FirstName ..., LastName ........ccoiiiiiiiiiiiiiin,
Male [ ] Female [ |
Date of Birth ..........cocooiiiiiiins Country of Birth ...,
Profession

Sector oo Period ....oooi

1 Very Good[ ] Average[ | Below Average[ |
2 Very Good[ ] Average[ ] Below Average[ ]
B e, Very Good[__] Average[ ] Below Average[ ]

Have you ever worked as a volunteer in the past?

Yes [] No []
If yes,

FOrhow lONg ...oeeii e

The information in the questionnaire is “personal data” and will not be announced. The trainer
makes a “list of special characteristics” and the experiences of the members (without names) of
his/her group.
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Activity 2: How would you describe an Ideal Volunteer?
The trainer asks senior volunteers to describe the characteristics of the “Ideal Volunteer”

according to their opinion.
Create the profile of the “Ildeal Volunteer” and hang it up on the board.

2. Presentation of the Unit 1

PowerPoint Presentation “ANDRAGOGY — THE ADULT LEARNING THEORY”

Funded by the

= S¥MI
Senior Volunteer for Migrant
Integration
Module 1

Key elements of adult learning
Unit 1

ANDRAGOGY — THE ADULT
LEARNING THEORY

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentation
Modulel_Unitl.pptx.
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               ANDRAGOGY – THE ADULT LEARNING THEORY


The Basics of Adult Learning



Both trainers, as well as trainees sometimes do not delve into the differences between child and adult learning. Since our focus group in this project is senior volunteers who are planning to provide their services for migrant and refugee integration, it is extremely important for us to introduce to them and emphasize the differences between child and adult learning. It is even more important for these differences to be known to trainers working with migrant and refugee population of various cultural, educational, and social backgrounds.	
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Andragogy VS Pedagogy



- Nowadays, the emerging systems of education have become full of variations to us. 



- In the present, schooling may be done in many ways like having a home schooling, and the modern, online class. 



- The evolution of the learning system in the world led to the development of many teaching methods and approaches depending on the goal and vision of the school. Two major and common methods of teaching are andragogy and pedagogy.
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Pedagogy = paidi (child) + ago (guide) VS  Andragogy = andras (man) + ago (guide)



- Pedagogy is a child-focused teaching approach, whereas andragogy an adult-focused teaching approach.



- Pedagogy is the art and science of helping kids learn, whereas andragogy is the art and science of helping adults learn.
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Pedagogy Vs Andragogy: 5 Main Differences



- Self-concept

- Role of learners’ experience

- Readiness to learn

- Orientation to learning

- Motivation to learn
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Pedagogy Vs Andragogy: 5 Main Differences (1)



- Self-concept

Adult learners are self-directed; they have control over their learning experience and they are 100% responsible for their own learning. They are also deeply involved not only in planning, but also in evaluating their learning, as they know what knowledge they want to acquire. On the contrary, young learners are not self-directed; they still depend on their teachers throughout the learning process. Therefore, their teachers should be responsible not only of what will be taught, but also of how it will be taught and evaluated.





- The role of learners’ experience

Adult learners have clearly more experience than young learners. Their experience becomes the main resource of both their learning and the personal identity they have developed, as the richer and more diverse their experience, the more the diversity they can bring to their own learning. Young learners, on the other hand, present little personal experience by default, and so it is impossible for this experience to serve as a learning resource; it can be only used to build upon.
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Pedagogy Vs Andragogy: 5 Main Differences (2)



- Readiness to learn

Adult learners’ readiness to learn can be triggered by literally anything; a sudden change in their lives, a need for dealing with life tasks and problems more successfully, the desire for self-improvement and self-development, and so on. Adults need to know why to learn something; as soon as they answer this question, they are ready to start. Children, on the other hand, are usually told what to learn; the reason behind their learning is developing their skills to achieve the next level of mastery.



- Orientation to learning

What kind of knowledge adult learners are most interested in? Naturally, adult learners seek information that is useful in their personal lives and work environment. This audience demands that their learning is relevant to their real life issues, problems, and tasks, and that their education will boost their performance levels and help them live their lives in a better, and more satisfying way. Young audience’s learning, on the contrary, is subject centered, meaning that the subject determines the sequence according to which the learning content units will be presented and taught.
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Pedagogy Vs Andragogy: 5 Main Differences (3)



- Motivation to learn

What motivates adults to find time for their learning in their busy schedule? Mostly intrinsic motivators - self-esteem, self-confidence, desire for better quality of life, curiosity, self-development, and recognition are only a few factors that motivate adult learners to learn. Needless to say, intrinsic incentives are much more powerful than extrinsic ones, and thus adult learners, more often than not, are more satisfied with the learning process, more focused, more persistent, and more eager to apply their knowledge more frequently and successfully than younger learners. On the other hand, children and teenagers are mostly motivated by extrinsic factors, such as getting good grades or other perks, or avoiding the consequences of failure.
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What is andragogy and what are its principles?



In the minds of many around the adult education field, andragogy and the name of Malcolm Knowles have become inextricably linked. Malcolm Shepherd Knowles (1913 – 1997) was an American educator well known for the use of the term Andragogy as synonymous to adult education. According to Malcolm Knowles, andragogy is the art and science of adult learning, thus andragogy refers to any form of adult learning. (Kearsley, 2010).
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https://elearninginfographics.com/adult-learning-theory-andragogy-infographic/?utm_campaign=elearningindustry.com&utm_source=%2Fthe-adult-learning-theory-andragogy-of-malcolm-knowles&utm_medium=link   
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In 1984, Knowles suggested 4 principles that are applied to adult learning:



- Adults need to be involved in the planning and evaluation of their instruction.



- Experience (including mistakes) provides the basis for the learning activities.



- Adults are most interested in learning subjects that have immediate relevance and impact to their job or personal life.



- Adult learning is problem-centered rather than content-oriented. 
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Some of the adult learning theories:



- Carl Rogers’ Experiential Learning



- Jack Mezirow’s Transformative Learning



- Illeris’s Three Dimensions of Learning Model
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3. Practical Training Activities

Activity 1: Educational video “Adult Learning Theory-Andragogy”

Learners are invited to watch the video summarizing the presented information:
https://animoto.com/play/IJJclc92iveldDMRSoVdOA

Activity 2: Snowstorm

Learners write down what they have learned on a piece of scratch paper and wad it up. Given a
signal, they throw their paper snowballs in the air. Then each learner picks up a nearby response
and reads it aloud.

4. Suggested Links and Resources

The Adult Learning Theory - Andragogy — Infographic: https://elearninginfographics.com/adult-
learning-theory-andragogy-
infographic/?utm_campaign=elearningindustry.com&utm_source=%2Fthe-adult-learning-theory-
andragogy-of-malcolm-knowles&utm medium=Ilink

The Adult Learning Theory - Andragogy - of Malcolm Knowles article:
https://elearningindustry.com/the-adult-learning-theory-andragogy-of-malcolm-knowles
Knowles, M. S. (1950) Informal Adult Education, New York: Association Press. Guide for
educators based on the writer’s experience as a programme organizer in the YMCA.

Knowles, M. S. (1962) A History of the Adult Education Movement in the USA, New York:
Krieger. A revised edition was published in 1977.

Knowles, M. (1975). Self-Directed Learning. Chicago: Follet.

Knowles, M. (1984). The Adult Learner: A Neglected Species (3rd Ed.). Houston, TX: Gulf
Publishing.

Knowles, M. (1984). Andragogy in Action. San Francisco: Jossey-Bass.

Kearsley, G. (2010). Andragogy (M.Knowles). The theory Into practice database. Retrieved from
http://tip.psychology.org
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               Unit 2: ADULT LEARNERS’ CHARACTERISTICS


The Basics of Adult Learning



Both trainers, as well as trainees sometimes do not delve into the differences between child and adult learning. Since our focus group in this project is senior volunteers who are planning to provide their services for migrant and refugee integration, it is extremely important for us to introduce to them and emphasize the differences between child and adult learning. It is even more important for these differences to be known to trainers working with migrant and refugee population of various cultural, educational, and social backgrounds.	





2











2














          


Five assumptions on adult learners



Adults are characterized by maturity, self-confidence, autonomy, solid decision-making, and are generally more practical, multi-tasking, purposeful, self-directed, experienced, and less open-minded and receptive to change. All these traits affect their motivation, as well as their ability to learn. So let’s see the adult learners' cognitive and social characteristics, and what instructional designers need to know in order to create the right course content and structure, and adjust their attitude.



In 1980, Knowles made 4 assumptions about the characteristics of adult learners (andragogy) that are different from the assumptions about child learners (pedagogy). In 1984, Knowles added the 5th assumption.
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Five assumptions on adult learners (1)



Self-Concept

As a person matures his/her self-concept moves from one of being a dependent personality toward one of being a self-directed human being.



The effective adult educator should understand that adult learners are responsible for their own learning, and if necessary, should be able to provide help with the transition from dependent learner to self‐directed learner.   
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Five assumptions on adult learners (2)



Adult Learner Experience

As a person matures he/she accumulates a growing reservoir of experience that becomes an increasing resource for learning.



A theacher should make an effort to incorporate experiential learning techniques into the training presentations, such as group discussions, brainstorming exercises, case studies that inspire critical thinking, and problem solving situations. 



“Experience is the richest resource for adults’ learning; therefore, the core methodology of adult education is the analysis of experience.”   







6













               Unit 2: ADULT LEARNERS’ CHARACTERISTICS












6



Five assumptions on adult learners (3)



Readiness to Learn

As a person matures his/her readiness to learn becomes oriented increasingly to the developmental tasks of his/her social roles.



Adults seek out learning as a way to better perform in real‐life situations.



Effective training focuses on the immediate or near term needs of the target audience.  Simply stated, adults come to training because they want to learn how to do their required job task (or do them better).
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Five assumptions on adult learners (4)



Orientation to Learning

As a person matures his/her time perspective changes from one of postponed application of knowledge to immediacy of application. 



As a result, his/her orientation toward learning shifts from one of subject-centeredness to one of problem centeredness.



Training would be more effective if it uses real life examples or situations that adult learners may encounter in their life or on the job. 
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Five assumptions on adult learners (5)



Motivation to Learn

As a person matures the motivation to learn is internal (Knowles 1984:12).



Activities (e.g., exercises and performance evaluations) that build learner’s self‐esteem or sense of accomplishment should be integrated as much as possible into course/lesson content to help motivate the adult learner. 
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Eight characteristics of adult learning 

Based on these 5 Knowles’ characteristics the following 8 were expanded and developed: 



- Self-direction

- Practical and results-oriented

- Less open-minded. And therefore more resistant to change

- Slower learning, yet more integrative knowledge

- Use personal experience as a resource

- Motivation 

- Multi-level responsibilities 

- High expectations
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Eight characteristics of adult learning (1)



- Self-direction

Adults feel the need to take responsibility for their lives and decisions and this is why it’s important for them to have control over their learning. Therefore, self-assessment, a peer relationship with the instructor, multiple options and initial, yet subtle support are all imperative.



- Practical and results-oriented

Adult learners are usually practical, resent theory, need information that can be immediately applicable to their professional needs, and generally prefer practical knowledge that will improve their skills, facilitate their work and boost their confidence. This is why it’s important to create a course that will cover their individual needs and have a more utilitarian content.
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Eight characteristics of adult learning (2)

- Less open-minded. And therefore more resistant to change.

Maturity and profound life experiences usually lead to rigidity, which is the enemy of learning. Thus, instructional designers need to provide the “why” behind the change, new concepts that can be linked to already established ones, and promote the need to explore.



- Slower learning, yet more integrative knowledge

Aging does affect learning. Adults tend to learn less rapidly with age. However, the depth of learning tends to increase over time, navigating knowledge and skills to unprecedented personal levels.
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Eight characteristics of adult learning (3)

- Use personal experience as a resource

Adults have lived longer, seen and done more, have the tendency to link their past experiences to anything new and validate new concepts based on prior learning. This is why it’s crucial to form a class with adults that have similar life experience levels, encourage discussion and sharing, and generally create a learning community consisting of people who can profoundly interact.



- Motivation

Learning in adulthood is usually voluntary. Thus, it’s a personal choice to attend school, in order to improve job skills and achieve professional growth. This motivation is the driving force behind learning and this is why it’s crucial to tap into a learner’s intrinsic impetus with the right thought-provoking material that will question conventional wisdom and stimulate his mind.
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Eight characteristics of adult learning (4)

- Multi-level responsibilities

Adult learners have a lot to juggle; family, friends, work, and the need for personal quality time. This is why it’s more difficult for an adult to make room for learning, while it’s absolutely crucial to prioritize. If his life is already demanding, then the learning outcome will be compromised. Taking that under consideration, an instructional designer needs to create a flexible program, accommodate busy schedules, and accept the fact that personal obligations might obstruct the learning process.



- High expectations

Adult learners have high expectations. They want to be taught about things that will be useful to their work, expect to have immediate results, seek for a course that will worth their while and not be a waste of their time or money. This is why it’s important to create a course that will maximize their advantages, meet their individual needs and address all the learning challenges.
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Learning Styles

- There are different learning preferences or learning styles. Some people are visual learners, and reading the instructions works just fine. Others might be auditory learners, they remember nearly everything they hear, and can then apply that learning in a productive manner. Other learners like to get their hands on things and try to figure it out; they are known as kinesthetic learners.



- A developmental psychologist Gardener stressed that no learner possesses a single intelligence. All people possesses all of these multiple intelligences to varying degrees, influencing their own individual learning styles. 



- Keep in mind – there is no one best learning style.  
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2. Practical Training Activity

Small groups discussion (7-10 min)

Learners are invited to discuss in small groups on the following topics (1 topic per group) and
to present the findings of their group:

1. Why do you think it is important to ensure that there is an element of self-directedness in
the learning process? How would you, as a trainer, implement this assumption?

2. How would you suggest integrating the prior experience of migrants and refugees into the
training content? Why do you think it is important?

3. How do you think a trainer could make sure the training is relevant and/ or needed for the
participating migrants and refugees?

4. What do you think the adult learners would be interested in learning the most? How about
the migrant and refugee population?

3. Suggested Links and Resources

The Adult Learning Theory - Andragogy — Infographic: https://elearninginfographics.com/adult-
learning-theory-andragogy-
infographic/?utm_campaign=elearningindustry.com&utm_source=%2Fthe-adult-learning-theory
andragogy-of-malcolm-knowles&utm medium=link

The Adult Learning Theory - Andragogy - of Malcolm Knowles, article:
https://elearningindustry.com/the-adult-learning-theory-andragogy-of-malcolm-knowles

8 Important Characteristics Of Adult Learners, article https://elearningindustry.com/8-important-
characteristics-of-adult-learners

Knowles, M. S. (1950) Informal Adult Education, New York: Association Press. Guide for
educators based on the writer’s experience as a programme organizer in the YMCA.

Knowles, M. S. (1962) A History of the Adult Education Movement in the USA, New York:
Krieger. A revised edition was published in 1977.

Knowles, M. (1975). Self-Directed Learning. Chicago: Follet.

Knowles, M. (1984). The Adult Learner: A Neglected Species (3rd Ed.). Houston, TX: Gulf
Publishing.

Knowles, M. (1984). Andragogy in Action. San Francisco: Jossey-Bass.

Kearsley, G. (2010). Andragogy (M.Knowles). The theory Into practice database. Retrieved
from http://tip.psychology.org
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MOTIVATING ADULT LEARNERS 

Main aspects for motivating adult learners 



- Adults, unlike children, teenagers and students, in most cases, have a lot of things on their minds and the training you are planning to propose is probably the last one of them. 



- In addition, your adult learners don't see the rewards of their efforts as soon as they would expect, and giving them candy doesn't work as it works with children. Also, academic habits, they once possessed might be long forgotten. 



- Least but not last, a lot of the learners are often forced to take some trainings to enhance their skills, keep their job, get a job, or continue further with their career plans. All this makes it difficult to motivate learners and make them active participants.
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17 tips to motivate adult learners:   

Create useful and relevant learning experiences based on the age group and interests of your learners

Facilitate exploration

Build community and integrate social media

A voice behind the video is not enough

Challenge through games

Use humor

Chunk information

Add suspense

Accommodate individual interests and career goals

Stimulate your learners

Let learning occur through mistakes

Make it visually-compelling

Get Emotional

Get examples of their workplace

Be respectful to them 

Ask for feedback

Present the benefits of undertaking the course
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17 tips to motivate adult learners (1):



1. Create useful and relevant learning experiences based on the age group and interests of your learners

Emphasize on the practical knowledge. It is important to design a course that provides immediate relevancy. Learning materials that can be put into practice. Adult learners appreciate more practical knowledge, rather than extraneous facts and theories.



2. Facilitate exploration

Even though children are famous for their exploratory nature and curiosity, adult learners, too, sometimes like to take the opportunity to construct knowledge in a way that is meaningful to them. For this reason, you should have all sorts of materials, references, infographics, short videos, lectures, podcasts and free resources available. In such a perfect learning environment, learners are more likely to get inspired or find something that makes them want to learn more.



3. Build community and integrate social media

Keep in mind that social media websites are a powerful tool for collaboration, commenting and sharing. You can facilitate group discussions and communities. People will quickly start exchanging knowledge, and will also have fun, social media is fun!
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17 tips to motivate adult learners (2):



4. A voice behind the video is not enough

Add a personal touch. Your course needs to have a face. Make yourself available to people, invite subject-matter experts, authors, professors and other specialists in live online discussions and question and answer sessions.



5. Challenge through games

Come up with different problem-solving exercises and case studies. Make your learners look for and find solutions.



6. Use humor

Humor would work great even with the most demotivated learners on your course. When your students know you are funny, they will listen to your material carefully, cause they wouldn't want to miss on your witty sense of humor. You can never lose with that.
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17 tips to motivate adult learners (3):



7. Chunk information

Chunking is essential, as it helps people remember and assimilate information. Small bits are easier to process.



8. Add suspense

Don't give out everything your course is about in the beginning. Yes, you need an overview, but keep some interesting points until the time is right. No one likes to read a book if they know what's about to happen.



9. Accommodate individual interests and career goals

Empower learners to work on these goals and individualize the training to suit their needs.



10. Stimulate your learners

Encourage them to think by either providing them with brain teasers, or by asking thought-provoking questions.
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17 tips to motivate adult learners (4):



11. Let learning occur through mistakes

According to a German proverb "you will become clever through your mistakes". Have you heard the famous expression: "Practice makes perfect"? Of course you have! Henry Roediger who started a learning experiment divided his students in two groups. Group A studied natural sciences paper for 4 sessions, while group B studied the same paper for one session and was tested on it three times. According to the experimenter, one week later, students from group B performed 50% better than Group A, even though they studied the paper less. The results clearly support the argument that "practice makes perfect".



12. Make it visually-compelling

Did you know that 83% of learning occurs visually?



13. Get Emotional

If you don't sound inspiring, if your materials are not exciting, how will you motivate your learners? Get them emotionally involved too – come up with controversial statements, tap on memories, add real-life stories.
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17 tips to motivate adult learners (5):



14. Get examples of their workplace

Your learners may not always remember to associate what is learned with its application at the workplace. Sometimes they might need reminders and a clue to help them make that connection.



15. Be respectful to them 

Let your audience know why it’s important to take a particular course. Avoid a cynical or condescending tone and honor the learners. You may be the only advocate they have in this big world.



16. Ask for feedback

It is motivating to know that your opinion contributes to the course.



17. Present the benefits of undertaking the course

I don't know why I didn't start with this one. Sometimes outlining the benefits is all it takes.
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2. Practical Training Activities

Activity 1: Peer discussion
Learners are invited to discuss in pairs the following question, to write down their findings on
the common flipchart and to explain their findings to the rest of the group:

What tips do you believe could motivate adult learners — migrants and refugees?
Activity 2: Educational Video

Learners are invited to watch the following video “Motivating Adult Learners” at
https://www.youtube.com/watch?v=aee4ONWZF|0,

After watching the video, learners are invited to answer the following questions:
- What is Motivation?
- Whatis an Adult Learner?
- What is the Importance of Motivation in Adult Learning? and
- How to Motivate Adult Learners?

Activity 3: Sharing opinions

Learners are invited to express their opinion on which tips are the most important for the
motivation of adults.

Trainer makes a list of the most motivating tips and hangs it on the board.

Activity 4: Discussion

Learners are invited to discuss in pairs the following question, to write down their findings on the
common flipchart and to explain their findings to the rest of the group:

“‘What tips do you believe could motivate adult learners — migrants and refugees?”

3. Suggested Links and Resources

Motivating adult learners: 6 methods for improving engagement, article
https://www.ispringsolutions.com/blog/motivating-adult-learners-6-methods-for-improving-

engagement

Breaking the Code: What Motivates Adult Learners?, article
https://www.shiftelearning.com/blog/what-motivates-adult-learners

17 Tips To Motivate Adult Learnerss, article https://elearningindustry.com/17-tips-to-motivate-
adult-learners
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LEARNING METHODS AND FORMS

Ways of learning – Learn how to learn



‘I cannot teach anybody anything. I can only make them think’  Socrates



- There are many different ways a person can learn something. 



- The process of learning and applying knowledge is necessary for life. But even though learning is natural, you must take learning seriously and use learning effectively and efficiently, if not, then you will be vulnerable to many dangers, you will struggle, and you will keep making the same mistakes over and over again unknowingly. 
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         LEARNING METHODS AND FORMS 



Main criterias that influence teaching and learning methods:



- Teaching goals

- Subject of training

- Length of training

- Learners’ pre-existing knowledge and competences

- Ability of the teacher to use the teaching method

- Number of students
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         LEARNING METHODS AND FORMS 





Methodology of trainings is based on a combination of three important elements:



- Provision of knowledge required (theory)



- Use of training tools, such as discussions, role plays, case studies, videos, games, animations & exercises (practice – hands on experience)



- Feedback/reflection (review- self-evaluation)
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          LEARNING METHODS AND FORMS 



What are the best classroom training tools and methods?



People often remember more when they practice or use their learning compared to when they just read or hear information. The amount of information we remember is in direct proportion to the amount of involvement we had in the learning.



The Cone of Learning shows that we tend to remember only about 10 percent of what we read. Our memory increases when we hear and see something together— like watching a movie or going to an exhibit. We remember about 90 percent of what we say and do, like practicing what we learned. This is important for you to recognize as you deliver training to your adult learners. Choosing the appropriate methods for delivery is critical in increasing retention.



https://www.ag.ndsu.edu/evaluation/documents/effective-adult-learning-a-toolkit-for-teaching-adults 
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          LEARNING METHODS AND FORMS 
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          LEARNING METHODS AND FORMS 





Discussions



- Using discussions as a primary teaching method allows the teacher to stimulate critical thinking. As he/she establish a rapport with their students, teachers can demonstrate that they appreciate their contributions at the same time that the teacher challenge them to think more deeply and to articulate their ideas more clearly. 



- Frequent questions, whether asked by the teacher or by the students, provide a means of measuring learning and exploring in-depth the key concepts of the course.



http://teachingcenter.wustl.edu/resources/teaching-methods/discussions/teaching-with-discussions/ 
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           LEARNING METHODS AND FORMS 



Role plays and real life simulations



- Role-play is a technique that allows students to explore realistic situations by interacting with other people in a managed way in order to develop experience and trial different strategies in a supported environment. 



- Real life simulation is a technique for practice and learning that can be applied to many different disciplines and types of trainees. It is a technique to replace and amplify real experiences with guided ones, often “immersive” in nature, that evoke or replicate substantial aspects of the real world in a fully interactive fashion. “Immersive” here implies that participants are immersed in a task or setting as if it were the real world.



https://blogs.shu.ac.uk/shutel/2014/07/04/role-play-an-approach-to-teaching-and-learning/ 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2966567/#CIT3 
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            LEARNING METHODS AND FORMS 



Case studies and success stories



- Many students are more inductive than deductive reasoners, which means that they learn better from examples than from logical development starting with basic principles. 



- The use of case studies can therefore be a very effective classroom technique.



- Case studies can be used in any discipline when instructors want students to explore how what they have learned applies to real world situations. Cases come in many formats, from a simple “What would you do in this situation?” question to a detailed description of a situation with accompanying data to analyze. 



http://www.bu.edu/ctl/teaching-resources/using-case-studies-to-teach/ 
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         LEARNING METHODS AND FORMS 



Games



- Game-based learning is the adaptation of gaming elements and game mechanics to non-game contexts, like the classroom or work environment. 



- Game-based learning creates structure and a reward system, presenting materials in a new and exciting way. 



- This system can make learning or completing tasks more appealing, and can increase productivity as well as information recall and retention. 



https://elearningindustry.com/game-based-learning-and-adult-learning-styles 
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            LEARNING METHODS AND FORMS 



Video



The teaching impact of video can be summarised by three key concepts:

- Interactivity with content

- Engagement

- Knowledge transfer and memory



These are part of a continuum in which interactivity with content becomes the key principle and a means for cognitive development: the learner interacts with visual content, whether verbally, by note taking or thinking, or by applying concepts. 



http://filmstretch.com.au/2016/03/01/the-case-for-using-video-for-adult-learning-and-development/ 
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         LEARNING METHODS AND FORMS 





Story telling



- Stories can be appealing educational tools because they engage students, are believable and entertaining, and enable students to easily recall facts from the story. 



- In its simplest form, storytelling remains a powerful element of communication, with the narrative being equally as compelling as essays and textbooks. 



http://www.teachhub.com/storytelling-classroom-teaching-strategy 
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2. Practical Training Activities

Activity 1: Individual work
Learners are invited to think about the advantages and disadvantages of the training and
learning methods and present their views by filling in the following table:

Discussions

Role-playing and real life
simulations

Case studies and success
stories

Games

Videos

Story Telling

Activity 2: Small group discussion

Learners are invited to discuss in small groups the following question and to share their
findings with the group:

What training tools and methods would you recommend using for training of migrants and
refugees? Could you please justify your choice?
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3. Suggested Links and Resources

Interactivity in adult learning: what do you need to know? article
https://elearningindustry.com/interactivity-in-adult-learning-what-need-know

Training delivery methods, article https://www.referenceforbusiness.com/management/Tr-
Z/Training-Delivery-Methods.html

Teaching with discussions, article http://teachingcenter.wustl.edu/resources/teaching-
methods/discussions/teaching-with-discussions/

How to teach using Role-plays? article
https://serc.carleton.edu/introgeo/roleplaying/howto.html

Using Case Studies to teach, article http://www.bu.edu/ctl/teaching-resources/using-case-studies
to-teach/

Game based learning and adult learning style, article https://elearningindustry.com/game-based-
learning-and-adult-learning-styles

The case for using video for adult learning and development, article
http://filmstretch.com.au/2016/03/01/the-case-for-using-video-for-adult-learning-and-developmen

Storytelling in the classroom as the teaching strategy, article
http://www.teachhub.com/storytelling-classroom-teaching-strateqy

Unit 5: CONCLUSION - SUMMARY and FEEDBACK

Duration: 20 min.

The trainer summarizes the information provided and activities organized during the
module, lists the topics that were discussed.

Then the participants are invited to reflect individually on the Module by answering the

following questions:

1. What is your motivation for participating in this training?

2. What do you think you have learned during this Module and what benefits could it
bring for you personally?

3. Could you reflect on how you were learning? Do you remember in which cases your
learning was the most effective?

4. How do you think you could link what you have learned to your volunteering
experience in this project? What benefits could it bring for migrants and refugees?

In the end, the participants are invited to share their reflection with the group.
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Module 2: Intercultural Communication Skills. Goals and objectives

Description of the Module

Description In this module, the teacher / trainer will explain:
Goals and - the mechanisms that act in a social assistance relationship
objectives in intercultural situations.
- the best attitudes and practices for communication
In this module, learners will acquire:
- a better understanding of intercultural features
- key competences for developing intercultural awareness
and appropriate attitudes
Duration 4.0 hours

Formats in which
module is available

- paper-based module
- online version (SVMI website)

Language versions

English, Lithuanian, German, French, Greek, Finnish

Suggested training

Working materials: paper, pens, flipchart or pinboard, pins and

small cards; globe or map of the world;
Technical materials: laptop and beamer for presentations;

materials .
tables movable enough to form small working groups (for
group work of 4 to 6 learners).
Recommended No specific needs. Seminar room or room at a community
place center.
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Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Duration: 50 min.
Introductory input: PPP presentation, small group discussion

1. Presentation of the Unit 1

PowerPoint Presentation “UNDERSTANDING INTERCULTURAL COMMUNICATION”

Funded by the

e SvMI
Senior Volunteer for Migrant
Integration
Module 2
Intercultural Communication Skills
Unit 1l
UNDERSTANDING INTERCULTURAL
COMMUNICATION

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentation
Module2_Unitl.pptx.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 1: Introduction to intercultural communication



◻ As a soft and interactive introduction:: a recreational exercise to take awareness of the different perceptions and representations we have of the same "reality" or situation. 

The same image can contain 2 distinct perceptions: 

	

				A young and pretty woman / An old lady 





	

Note that it is difficult to switch from one perception to another. This requires a particular brain effort. In this continuity, a sentence for example can be interpreted in different ways.

Message: In intercultural communication and in general, the essential question is not who says true or false but why I see things this way and why you do it differently
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Intercultural Communication Skills



Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 1: Introduction to intercultural communication



 ◻ Develop a definition of intercultural communication 

Let participants give their ideas and then work together on a definition 

 

- 2 people (or two groups) ... 

- different cultures (with a fairly wide definition of culture) ... 

- in interaction… 

- who negotiates a common meaning [from Stella Ting-Toomey]
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 1: Introduction to intercultural communication



◻ The metaphor of the iceberg and open debate



In an iceberg, there is a visible part and an invisible part.	







The invisible part is much larger and important for the stability of the iceberg as well as for those who sail near it.

As far as culture is concerned, the visible part (behaviors, institutions, arts, traditions, language ...) is based on a large invisible part (cultural values, beliefs, norms) which is the foundation of this culture. which is visible and the basis of the meaning of the visible expression.



Message: The trainer must insist on the invisble part of the culture but also on the considerable influence of education during childhood.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 1: Introduction to intercultural communication



"Between What I think, What I mean, What I believe to say, What I say, What you want to hear, what you hear, What you want to understand, This that you understand ... There are ten possibilities that we have difficulty communicating. But  let's try anyway ... " EDMOND WELLS

 

Each culture has its own standards. Difficult, often, to understand or even to grasp the differences of a cultural group that is foreign to us. Problems of communication and comprehension are not only related to the mere fact of speaking another language. The way of thinking, acting and maintaining relationships can also be a source of misunderstanding.



It is particularly in the professional field that these shortcomings can be harmful. An employee with a foreign public - or of foreign origin - has every interest in being gifted in "intercultural relations". From Univ Angers
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION



 A shared reading aloud

"If cultural differences are so difficult to erase, it is because what is assimilated during childhood in the country of birth becomes second nature.



The culture of our origins is apparently natural, like the instincts we have at birth.

It is the case of our habits, for example, or our musical tastes, which although acquired during our development, seem to us an inherited characteristic such as our physical aspect.



The modalities of nonverbal communication, how to behave in a conversation, the pace and volume of speech to be adopted, the respect of speaking time before interrupting someone, all this seems normal to us only because the data and relationships are deeply embedded in our brain.



Hence, the traumatic experience of those who suddenly change their culture and who discover that what was evident at home, is no longer in the country of asylum “



(Translated from Norman Doidge, 2008, pp. 331-332)
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values



The dimensions of culture - The Hofstede Theory

Here, the trainer presents the cultural dimensions (with reference to Geert Hofstede) and will detail dimension 1 and 4.

Specializing in social psychology, Geert Hofstede is Emeritus Professor of Anthropology and Management at the University of Maastricht.



He was inspired by culturalism and his approach to culture is based on the definition given by American anthropologist Clyde Kluckhohn "culture is the way of thinking, feeling and reacting of a human group, especially acquired and transmitted by symbols, and which represents its specific identity: it includes the concrete objects produced by the group. The heart of culture is made up of traditional ideas and the values ​​attached to it. „



The research conducted by Geert H. Hofstede started with the administration of more than 100,000 questionnaires from executives of IBM's multinational subsidiaries in more than 50 countries. Hofstede and his collaborators have shown statistically (by factorial analysis) four, then five independent factors, at the origin of cultural differences observed first in the behavior of employees of large firms (later, these cultural differences were observed in other areas). A sixth dimension was added to the model by Michael Minkov in a 2010 publication.



In 2011, Hosftede presented the third edition of his book, written in collaboration with Minkov, Cultures and Organizations, Software of the Mind. Their new model included this sixth dimension.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values



1.Hierarchical distance (strong or weak)













The hierarchical distance, that is, the degree of inequality in power and authority that a member of a group accepts and expects between his superior and himself. Thus, the members of a society in which the hierarchical distance is high accept the hierarchical order established and their place within this hierarchy without questioning it. On the other hand, in a society whose hierarchical distance is low, individuals are more likely to raise questions about these inequalities of power while seeking to reduce them. Age (and the figure of the old) plays a very significant role in the hierarchical distance.

In the next unit, an exercise will be conducted to better understand this concept.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values



2.Individualism against Communautarism.

This is the dimension in which the "I" takes precedence over the "we" in some societies and the others where the interests of the group go before the personal interests of the members of this group.



3. The masculine approach versus the feminine approach

That is to say the tendency for a society to privilege competitiveness and the balance of power (we speak then of masculine society) to harmony and the search for consensus (we speak of so-called feminine society).
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values



4.The control of uncertainty (strong vs weak)

That is to say the degree of tolerance of the members of a group vis-à-vis uncertain or ambiguous situations. In other words, it is a question of understanding if the society in question adopts a controlled attitude, refractory to the unknown or on the contrary, a relaxed attitude vis-à-vis that which can not be predicted and of what that could happen. 
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Intercultural Communication Skills



Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values



5. Long-term / short-term orientation

This new dimension aims to distinguish between companies with a long-term vision, encouraging current efforts to prepare adequately for the future, and those with a short-term vision, focusing more on traditions and standards in the future. state at the expense of any form of change that they judge with suspicion.



6. The pleasure / moderation dimension

This dimension opposes societies capable of satisfying the needs and personal desires of individuals to societies that are governed by strict social norms and advocating the regulation of the drives of its members, in other words moderation.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION



Part 2: Cultural values



However, the results collected by Hofstede are not an exact science because other factors such as the personality of the individual, his personal history or his inner wealth are to be considered to understand the behavior of an individual.



Hofstede also specifies that the cultural dimensions serve only as a structure to evaluate a national culture and thus in the long term, to manage in a more enlightened way an individual collaborator resulting from this or that culture.



The challenge is to consider a person as a full individual whose personality, behavior and values, if they can be guided by his culture, remain clean.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values

Interference entertaining: Open discussion on the drawings of the artist Yang Liu

Cultural pictures (West / East).

Born in Beijing and living for more than 25 years in Germany, Yang Liu knows what she is talking about when she enjoys the differences between the ways of life of the West and Eastern countries.

Here are some infographics that show how different we can be in our ways of functioning, thinking and conceiving existence!



			How to solve problems																									Stay on the line																										

			Place of seniors in society
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values



																			

			Sun																											Tell the truth																				High-context culture versus Low-context culture



Here the trainer gives elements that characterize groups.

High-context vs. low-context cultures are terms used to describe how far messages are explicit and how far the context is meaningful in certain situations. They were introduced by American anthropologist Edward T. Hall in 1976.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 2: Cultural values

High-context culture versus Low-context culture

In a high-context culture, communication is based on impunity and non-verbal cues. The message can not be fully understood without greatly recontextualizing the information. Asian, African, Arab, European and Latin American cultures are generally regarded as such. The way words are said is more important than the word itself, many things remain unsaid. We are in an implicit communication situation.

In a low-context culture, communication is based on the explicit. In the message, the information is defined and specified. It must be a maximum explicit to be fully understood. Western cultures, such as the United States, Australia or Germany are considered as well.











Despite the risk of oversimplification, knowledge of its characteristics requires vigilance when communicating and adapting one's speech to an audience composed of several different cultures.

A practical exercise will be proposed in Unit 3.
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

Part 3: Intercultural Awareness: A Spectrum



We can define four levels of intercultural awareness, which can broadly be considered as a spectrum.

These are:





























Ref: https://www.skillsyouneed.com/ips/intercultural-awareness.html













		My way is the only way 		People either do not know, or do not care, that there is any other way of doing things.
You can see this in small children, who are often stunned when they hear people talking another language because it has never occurred to them before that anyone might not be the same as them. 

		My way is the best way 		At this level, people are aware that other people do things differently, or have different beliefs, but they don’t think that’s appropriate.
Their way is not the only way, but it is unmistakably the best. We could call this world view the ‘colonial’ approach: we will show you how to do it our way because it is the best thing for you. 

		There are several ways, my way and others		People have a clear understanding that there are other world views, and that different people behave and believe differently.
They make no judgement about the relative merits of these views as a whole, but recognise that different cultures and views may have different merits. They are willing to bring together the good from several different aspects in a synergistic way. 

		Our way		This final stage brings people together to create a new, shared culture, which has new meaning for everyone. 
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Intercultural Communication Skills

Unit 1: UNDERSTANDING INTERCULTURAL COMMUNICATION

How to develop intercultural awareness?



❏ Admit that you do not know yourself.

Recognizing one's ignorance is the first step in learning from other cultures.



❏ Develop an awareness of one's own ways of thinking, beliefs, assumptions, and how they are shaped by our culture.



❏ Be curious.

Learn about, read about other countries and cultures, and begin to consider the differences between your own culture and what you have read.



❏ Do not judge.

Conversely, start to inform yourself. Ask neutral and clear questions before assuming you know.



❏ Once you have collected information, check your assumptions.

Ask colleagues or friends who know other cultures better than you, and review your assumptions systematically to make sure they are correct.



❏ Develop empathy

Try to put yourself in the shoes of another person with another culture
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2. Practical Training Activities
Activity 1:

Trainer distributes the following questions to the learners and asks them to provide their
answers in about 5 lines of text:
1. How do you define culture?
2. What definition do you give to “Intercultural Communication™?
3. Have you ever been surrounded by people of another culture and you didn’t understand
what was happening? Describe your feelings.
The trainer collects the answers and invites the learners to discuss them.

Activity 2:

The trainer explains to the learners what a “Culture Shock” is and asks them to describe if
he/she has experienced such shock (in writing, in about 5 lines). Then the trainer invites the
learners to discuss the answers.

Definition: “Culture shock is a sense of confusion and uncertainty, sometimes with feelings of
anxiety, that may affect people exposed to an alien culture or environment without adequate
preparation”.

Activity 3:
The trainer discusses with the learners the following Four Degrees of Intercultural Awareness

and invites them to reflect on each of them (Ref:
https://www.skillsyouneed.com/ips/intercultural-awareness.html):

My way is the People either do not know, or do not care, that there is any other way of
only way doing things.

You can see this in small children, who are often stunned when they hear

people talking another language because it has never occurred to them

before that anyone might not be the same as them.

My way is the At this level, people are aware that other people do things differently, or
best way have different beliefs, but they do not think that is appropriate.

Their way is not the only way, but it is unmistakably the best. We could call

this world view the ‘colonial’ approach: we will show you how to do it our

way because it is the best thing for you.

There are People have a clear understanding that there are other world views, and
several ways, that different people behave and believe differently.

my way and They make no judgement about the relative merits of these views as a
others whole, but recognize that different cultures and views may have different

merits. They are willing to bring together the good from several different
aspects in a synergistic way.

Our way This final stage brings people together to create a new, shared culture,
which has new meaning for everyone.
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3. Suggested Links and Resources

An Introduction to Intercultural Communication: Activity set:
https://www.press.umich.edu/pdf/9780472033577-chl.pdf

Intercultural Communication: meaning, definition, explanation. Educational video (5 min):
https://www.youtube.com/watch?v=kDrCWR1Q79M

What Is The Meaning Of Intercultural Communication? Questions and Answers. Educational
video (1 min.) https://www.youtube.com/watch?v=VwHY[BG44k0

Intercultural Communication Adventure with Little Pilot Educational video (2 min.):
https://www.youtube.com/watch?v=PSt op3fQck
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Unit 2: EXERCISES ON INTERCULTURAL CHARACTERISTICS

Duration: 50 min.
Introductory input: PPP presentation, group discussion

1. Presentation of the Unit 2

Erasmus Programme S¥MI
Senior Volunteer for Migrant
Integration
Module 2
Intercultural Communication Skills
Unit 2
EXERCISES ON INERCULTURAL
CHARACTERISTICS

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentation
Module2_Unit2.pptx.

2. Practical Training Activity

Activity 1: Small groups discussion (7-10 min)

Learners are invited to discuss in small groups on the following topic and then present their
findings of their group:

How can we fight prejudices towards certain groups (migrants, refugees, homeless ...)?
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Intercultural Communication Skills

Unit 2:  EXERCISES ON INTERCULTURAL CHARACTERISTICS



❏ Situation 1: Implicit Association Test (IAT)



 It is a method to study associations of automatic ideas, often unconscious and present in the memory implicit. This method is used in particular to measure the racist or sexist prejudices of an individual. This method was introduced in the literature in 1998 by Greenwald, McGhee and Schwartz 1998. It allows to explain and theorize psychic or behavioral phenomena caused in whole or in part by such associations. Here we will take the skin color (light / matt / dark). This implicit association requires the ability to recognize different faces tones. This exercise reveals an automatic preference for fair skin over darker skin.



Take the IAT online https://implicit.harvard.edu/implicit/selectatest.html 



Discussion: How can we fight prejudices on certain groups (migrants / refugees, homeless ...)
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Intercultural Communication Skills

Unit 2:  EXERCISES ON INTERCULTURAL CHARACTERISTICS



❏ Situation 2

Based on an example reflecting the hierarchical distance.

Discussion



❏ Situation 3

Cultural shock exercise

The "method of cultural shock" or "Critical Incident Method" makes it possible to become aware of our social identity and the knowledge of others. This work is based on a learning experience.

Each writes a situation in which he / she has experienced culture shock.

We choose 1 or 2 shocks that will be presented and analyzed according to a predefined grid.

The group should try to identify the elements presented in the grid.



This exercise helps to discover and understand cultural differences while recognizing the values, norms and prejudices of others ... which are barriers to communication and understanding between people of different cultures.



❏ Situation 4

Compare your High and Low Context Culture.

Conduct a self-assessment on your communication style and discuss arrangements that can be made.
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Intercultural Communication Skills

Unit 2:  EXERCISES ON INTERCULTURAL CHARACTERISTICS

Cultural Context Inventory Test



Take the online test

http://www2.pacific.edu/sis/culture/pub/context_cultures_high_and_lo.htm 



These 20 evaluation questions can give you a small indication of how you prefer to interact at work and in other social settings. All this to know in what context you feel more comfortable.

None is better than another.

Followed by a discussion.

To prefer one way does not mean that you can not interact effectively in other contexts. But simply that you will have to make adjustments if for example, your preference is in a high context and that you think to work well in a low context culture and vice versa. It also indicates that adaptation abroad should be easier if you were to live among a culture with these values.

As interesting as it is to know its 'natural' style, it is even more important to understand how our preferences differ from one another and what it means when we interact with people who do not share this same preference.
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Activity 2: Cultural Context Inventory Test

The learners are invited to complete the following test (Ref.
http://www.resilitator.com/images/pdf/CulturalContextinventory ASRC.pdf,) :

For each of the following twenty statements, circle 1 (strongly disagree) to 5 (strongly agree) to indicate your
tendencies and preferences in a work situation.
Disagree Agree
1 2 3 4 5

1. When communicating, | tend to use a lot of facial
expressions, hand gestures, and body movements rather
than to rely mostly on words

2.1 pay more attention to the context of a conversation-who
said what and under what circumstances-than | do to the
words.

3. When communicating, | tend to spell things out quickly and
directly rather than talk around and add to the point.

4. In an interpersonal disagreement, | tend to be more emotional than logical 1 2 3 4 5
and rational.

S, ]

. I tend to have a small, close circle of friends rather than a large, but less 1 2 3 4 5
close, circle of friends.

6. When working with others, | prefer to get the job done first
and socialize afterward rather than socialize first and then
tackle the job.

~N

. | would rather work in a group than by myself. 1 2 3 4 5

0o

. | believe rewards should be given for individual
accomplishments rather than for group accomplishments.

9. I describe myselfin terms of my accomplishments rather
thaninterms of my family and relationships.

10. | prefer sharing space with others to having my own private space. 1 2 3 4 5

11. I would rather work for someone who maintains authority and
functions for the good of the group than work for someone
who allows a lot of autonomy and individual decision making.

12. | believe it is more important to be on time, than to let other concerns 1 2 3 4 5
take priority.

13. | prefer working on one thing at a time to working on a variety of things 1 2 3 4 5
at once.

14. I generally set a time schedule and keep to it rather than leave
things unscheduled and go with the flow.

15. | find it easier to work with someone who is fast and wants to see
immediate results than to work with someone who is slow and
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wants to consider all the facts.

16. In order to learn about something, | tend to consult many
sources of information rather than go to the one best
authority.

17. In figuring out problems, | prefer focusing on the whole situation
to focusing on specific parts or taking one step at a time.

18. When tackling a new task, | would rather figure it out on my own
by experimentation than follow someone else’s example or
demonstration.

19. When making decisions, | consider my likes and dislikes, not just the 1 2 3 4 5
facts.

20. | prefer having tasks and procedures explicitly defined to having a
general idea of what has to be done.

The purpose of this inventory is to assess your tendencies toward being high- or low-context oriented.
Transfer the circled numbers for each statement to the appropriate blank provided below. Then, add
the numbers in each column to obtain your scores:

High Context (HC) Low Context (LC)
1. 3
2. 6
4. 4.
5. 9
7. 12
10. 13.
11. 14.
16. 15.
17. 18.
19. 20.
TOTALS

Put a check mark in the appropriate blank below to indicate which score is larger:
High Context Low Context

Subtract your high context score from your low context score. Record the difference in the blank below:

Low Context
. A plus number means higher context.
-— HighContext A minus number means lower context.
Difference

For more information about cultural context, please see the book Effective Multicuftural Teams: Theory and Practice (Ad-
vances in Group Decision and Negotiation), Claire B. Halverson (Editor), S. Ageel Tirmizi (Editor) ©2008 Springer, or
the website: http://www2.pacific.edu/sis/culture/pub/Context_Cultures_High_and_Lo.htm brought to you
by Dr. Bruce LaBrack, at the University of the Pacific School of International Studies.
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3. Suggested Links and Resources

Cultural Context Inventory Test:
http://www.resilitator.com/images/pdf/CulturalContextinventory ASRC.pdf

Intercultural Communication: High- and Low-Context Cultures https://online.seu.edu/high-
and-low-context-cultures/

Defining High-context culture: educational video https://study.com/academy/lesson/high-
context-culture-definition-examples-quiz.html

Low-context culture: Definition and Overview. Educational video
https://study.com/academy/lesson/low-context-culture-definition-lesson-quiz.html
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Unit 3: PRACTICAL SKILLS IN INTERCULTURAL COMMUNICATION

Duration: 50 min
Introductory input: PPP presentation, group discussion, peer discussion

1. Presentation of the Unit 3

Funded by the

P S¥MI
Senior Volunteer for Migrant
Integration

Module 2
Intercultural Communication Skills
Unit 3

PRACTICAL COMPETENCES IN
INTERCULTURAL COMMUNICATION

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentation
Module2_Unit3.pptx.
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Intercultural Communication Skills

Unit 3: PRACTICAL COMPETENCES IN INTERCULTURAL COMMUNICATION

A - How to manage intercultural communication



★ Understand each other: Allow participants to feel comfortable communicating.



Communication is effective when interlocutors reach mutual understanding. We tend to interpret the messages we receive in the light of our beliefs and principles.



When we communicate with people with a cultural background different from ours, we can misinterpret the content of their message and vice versa. It is not easy to always be aware of it because the gap between what we understand of the message and the interpretation we make of it is not always obvious.

Thus, the ability to detect and rectify misinterpretations is a key skill.

In order to facilitate communication: the message must be as clear as possible. For this, we can give explanations (even if they appear as obvious) or illustrative examples or reformulate our speech / message with other terms, to ensure that the recipients of the message will have understood. It may be helpful to use body language.
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Intercultural Communication Skills

Unit 3: PRACTICAL COMPETENCES IN INTERCULTURAL COMMUNICATION



This approach improves quality as well as the effectiveness of communication and promotes a rewarding relationship. It also allows you to learn more about yourself and other cultural contexts.



★ Create an intercultural environment



To avoid misinterpretation, it is advisable to encourage participants to create their own group culture by adopting common rules and definitions. The idea is to make the group a safe place where all members have the right to express their needs and opinions as well as to be open-minded. Cultural diversity should be considered an asset.



Be careful: culture plays an important role in our behavior but it does not explain everything either. In any case, care must be taken to avoid categorizing people and generating prejudice.
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Intercultural Communication Skills

Unit 3: PRACTICAL COMPETENCES IN INTERCULTURAL COMMUNICATION

B - Awareness that group differences may affect the preparation of a training session and the progression of volunteer support.



A group is inherently heterogeneous. It brings together people with the same interest but different personalities. In the case of a group of refugees, people can be very diverse, with social, educational and cultural differences. They also have different expectations vis-à-vis the volunteer. It is therefore necessary to let them define what they are looking for and how they would like to learn, in order to respect the pace of each, the diversity of activities and the learning approaches.



★ Try to have a global vision: ask what they want to learn and determine a tacit agreement between learners on the course of activities and training sessions. Most refugees are adults with previous skills and abilities. Avoid underestimating refugee learners because they have previous experiences simply.



★ Choose educational activities with different levels of difficulty to adapt your lessons to the diversity of knowledge and insurance. Use a wide variety of activities. Ensure that everyone learns and acquires new skills and especially explain the non-assimilated points.
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Intercultural Communication Skills



Unit 3: PRACTICAL COMPETENCES IN INTERCULTURAL COMMUNICATION







★ Differences can really be a resource, an asset: use the skills of one to help others. Ask learners who have the most knowledge or facilities, for example, to help people with more difficulties. Create pairs with different levels and ask each of these pairs to make returns.



This approach should maximize the effectiveness of your work and encourage learners to participate and overcome difficulties. The training you provide will then be more proactive and the group experience will also be richer.
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Intercultural Communication Skills

Unit 3: PRACTICAL COMPETENCES IN INTERCULTURAL COMMUNICATION



C - Beyond interculturality: paying attention to the delicate situation of refugees and their past

Some topics openly and commonly discussed in Europe may be taboos in other parts of the world. Such as family situation, gender and sexual orientation, illness or disability. There are also issues that can destabilize and embarrass. This is likely to generate group conflicts and push participants to opt out.



Pay attention to sensitive topics:



★ Avoid asking too personal questions or questions about the refugees' exile journey. You could wake up buried memories.

★ Prefer not to evoke traumatic experiences. Indeed, the evocation of certain subjects can hurt those who lost family along the way or who had a better financial situation in their country of origin. Instead, try to create an atmosphere in which refugees feel free to express themselves and share personal information they have chosen to say. Also expect to observe differences in behavior within the group.

★ Create a group dynamics where confidence reigns: give information about yourself as a trainer, develop real communication with interactions and exchanges and invite people to talk, to participate ...
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2. Practical Training Activities

Activity 1

Learners are invited to discuss in pairs if they have to propose the topics to be avoided for the
intercultural communication and put them on the flip chart or on the board.

Activity 2

The quotes below are adapted from interviews conducted with individuals who are highly

experienced in cross-cultural working. Each respondent was asked what he or she believed to be

the most important characteristics contributing to their success in working across cultures.

The learners are invited to read each quote and share their reflections with the group:

- 'You need to continually question your own assumptions and preconceptions; even about
things you think should be obvious to everyone concerned'

- 'The successful expatriates are those who can slip into 'local time' as soon as they get there’

- 'The best people are interested in international work and are motivated to live and work with
people from different backgrounds'

- 'Learning the language is a vital part of understanding the people and the country'

- 'You have to recognize that other people are different and look at things in different ways.
Usually not better or worse, just different’

- 'Having a set of clear core values helps guide our people and provides them with support'

- 'You know that you are not going to understand everything that is going on; you just have to
learn to accept it, even laugh about it'

- 'You cannot change everything you do. Of course, sometimes you have to adapt and
sometimes you have to stand your ground’

- 'Once you know the rules people follow and the logic they operate by, everything else falls into
place'

3. Suggested Links and Resources

5 Ways to Improve Your Intercultural Communication Skills
http://www.englishandculture.com/blog/bid/71208/Y our-Intercultural-Communication-Skills-5-Ways-

to-Improve

Practical Skills for Increasing Intercultural Communication. Adriana Medina-Lépez-Portillo,
assistant professor of intercultural communication and Spanish at the University of Maryland,
Baltimore County, spoke at Cornell's third Internationalization Symposium, "The Globally Engaged
Campus: Defining and Redefining Where We Are," http://www.cornell.edu/video/practical-skills-for-
increasing-intercultural-communication
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Unit 4: CASE STUDIES & RECOMMENDATIONS

Duration: 50 min
Introductory input: PPP presentation, group discussion, peer discussion

1. Presentation of the Unit 4

Funded by the

e e S¥MI
Senior Volunteer for Migrant
Integration

Module 2
Intercultural Communication Skills
Unit 4
CASE STUDIES & RECOMMENDATIONS

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentation
Module2_Unit4.pptx.

2. Practical Training Activities

Activity 1: Role-play

In small groups consisting of 4-5 people, learners interpret 2 situations (these are the same in each
group) prepared by the trainer in advance.

In each group, there is a trainer and learners. Learners have to confront a multicultural group and
find a way to create an active and balanced group with an atmosphere based on equality and
tolerance.

The results will certainly emphasize the concepts of "interculturality” and "personality” taking into
consideration that with the same references, in the same situations, each group will offer its own
answer to function.
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Intercultural Communication Skills

Unit 4: CASE STUDIES & RECOMMENDATIONS



❏ Exercise 1

This is a role play proposition.

In small groups consisting of 4-5 people, learners interpret 2 situations (these are the same in each group) imagined and written in advance by the trainer.

In each group, there is a trainer and learners. Learners have to confront a multicultural group and find a way to create an active and balanced group with an atmosphere based on equality and tolerance.



2x10min for each group (time to work on both situations)

10min to share together how each group handled the situations. The results will certainly emphasize the concepts of "interculturality" and "personality" taking into consideration that with the same references, the same situations, each group will offer its own answer to function.

Keywords: group mechanism; creation of common references; communication; interculturality; adaptability; open-mindedness ...
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Intercultural Communication Skills

Unit 4: CASE STUDIES & RECOMMENDATIONS



❏ Exercise 2

Each learner is provided with a sheet of paper with several questions related to the characteristics of the group, in order to make him aware of the range of diversity that exists there. This reflection will enable him to be able to anticipate the effects of diversity on the group.









Examples of the groups:

Members of all ages

Diversity of nationalities

Men/ women (accompanied with children for some)

Optimistic/ pessimistic towards the future

Feeling able or not to learn a new language

Types of knowledge concerning the host country

Expectations towards the volunteer





		

				

				Allow time for the learners to think and refill and then 				exchange the results with each other.







		Group characteristics		How to deal with?		Comments
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Intercultural Communication Skills

Unit 4: CASE STUDIES & RECOMMENDATIONS



CASE STUDY: Skills Exchange Workshops

View a video illustrating a workshop to exchange experiences. It can be a repair action, a bike or kitchen workshop https://www.collateralrepairproject.org/womens-empowerment/hope-workshop-2/  



The objective is to encourage the participants to discover similar activities at the local level, the associations carrying this kind of project and thus allow them to make these different initiatives known to others. It also strengthens the sense of active citizenship among the participants.				

				



















4



image2.png

S¥M|






image3.png

R Funded by the
L Erasmus+ Programme
Xk of the European Union






image4.png









SeMl

Senior Volunteer for Migrant
Integration

Module 2
Intercultural Communication Skills
Unita
CASE STUDIES & RECOMMENDATIONS




u031
File Attachment
Module2_Unit4.pptx


RN Funded by the
LA Erasmus+ Programme z
Tkt of the European Union

Senior Volunteers for TRAINING MATERIAL
Migrant Integration

Activity 2

The trainer provides each learner with a sheet of paper with several questions linked to the
features of the group in order to make him/her conscious of the magnitude of the diversity
inside the group and so that he/she is able to anticipate the effects of that diversity on that

group.
Learners complete the chart individually and then share their ideas with the group.
Group characteristics How to deal with? Comments

Members of all ages

Diversity of nationalities

Men/ women (accompanied
with children for some)
Optimistic/ pessimistic towards
the future

Feeling able or unable to learn a
new language

Types of knowledge concerning
the host country

Expectations towards the
volunteer

Activity 3: Case study on “Hope Workshop”

The trainer invites the learners to analyse the proposed case study “Hope workshop”. Hope
Workshop is a craft collective that provides refugee women the space to collaborate, create, and
socialize, while earning additional income for their households. The learners are invited to watch
the video at https://youtu.be/EeQR78EdAIk and discuss the following topics:

- What are the objectives of this workshop?

- What changes are the participating women expecting to achieve?

- What impact could these activities have on their lives?

- Everyone has a skill or interest that can be shared with others in intercultural activities.

What about you? How could you do that?

3. Suggested Links and Resources

Hope Workshop. Video and description https://www.collateralrepairproject.org/womens-
empowerment/hope-workshop-2/

Repair Cafe: https://youtu.be/ePVwucR2QCo
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Unit 5: DISCUSSION ON MULTICULTURALISM AND ASSIMILATION

Duration: 50 min
Introductory input: PPP presentation, group discussion, peer discussion

1. Presentation of the Unit 5

Funded by the

e SvMI
Senior Volunteer for Migrant
Integration
Module 2
Intercultural Communication Skills
Unit 5
DISCUSSION ON MULTICULTURALISM
AND ASSIMILATION

Note: please double -click on this paperclip @ to download the entire PowerPoint Presentation
Module2_Unit5.pptx.

2. Practical Training Activities

Activity 1

The trainer invites learners to discuss the following questions:

1. Why am I involved in activities as a senior volunteer and in which social aspect do | believe
in?

2. Am | ready to describe my own vision?

The trainer encourages everyone to express their views in writing and then present them in fron
of their colleagues.

https://euroalter.com/2013/multiculturalism-vs-assimilation
http://www.cohen-emerique.fr/medias/files/alterstice-
revue.internationale.de.la.recherche.interculturelle-voll..n-1.pdf
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Intercultural Communication Skills

Unit 5: DISCUSSION ON MULTICULTURALISM AND ASSIMILATION

This unit is neither a case study nor a lesson.

It is rather a discussion guide to increase awareness among senior learners of their underlying motivations and the meaning of intercultural communication.



Intercultural communication is very difficult to practice and if the volunteers are unprepared (it is not a subject in competence), they will be very quickly discouraged or will fail despite their will and their good intentions.



The debate will be framed by intercultural communication in the social field (that is, we exclude intercultural communication for business and business here).



Here, the interest of intercultural communication is not only to help others, it is also to see the other as a subject in its own right and its equal. We talk about critical consciousness and critical andragogy.



The trainer will lead learners to ask themselves some basic questions:

- Why did I join as a volunteer and what is the social project I believe in?

(in the background, the question of the integration of migrants may arise in terms of assimilation and multiculturalism)
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Intercultural Communication Skills

Unit 5: DISCUSSION ON MULTICULTURALISM AND ASSIMILATION





https://euroalter.com/2013/multiculturalism-vs-assimilation



- Am I ready to question my vision?

(reference to the decentering method)



From some facts and observations, the trainer will let everyone express themselves and will not impose his way of seeing.







Resources for the trainer

http://www.cohen-emerique.fr/medias/files/alterstice-revue.internationale.de.la.recherche.interculturelle-vol1..n-1.pdf 
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Activity 2

The trainer invites the learners to describe in writing (up to 5 lines) how they see Multiculturalist
and Assimilation and hang their answers up on the board. All learners are invited to read the
answers and discuss the differences (if any).

Activity 3
The trainer suggests that the learners watch the video below and use it as a base for discussiol
on Intercultural Competences https://www.youtube.com/watch?v=sGRKkVqr8Ell

3. Suggested Links and Resources

Multiculturalism vs Assimilation, article https://euroalter.com/2013/multiculturalism-vs-
assimilation

Interculturalism. Europe and its Muslims in Search of Sound Societal Models, publication
https://www.academia.edu/1058457/Concepts _of Multiculturalism_and_Assimilation

Is multiculturalism a better social model than assimilation? Open e-debate
https://www.debate.org/opinions/is-multiculturalism-a-better-social-model-than-assimilation

Unit 6: CONCLUSION — SUMMARY and FEEDBACK

Duration: 20 min.

The trainer summarizes the information provided and activities organized during
the module, lists the topics that were discussed.

Then the participants are invited to reflect individually on the Module by answering
the following questions:
- What is your motivation for participating in this training?
- What do you think you have learned during this Module and what benefits
could it bring for you personally?
- Could you reflect on how you were learning? Do you remember in which
cases your learning was the most effective?
- How do you think you could link what you have learned to your volunteering
experience in this project? What benefits could it bring for migrants and
refugees?

At the end the participants are invited to share their reflection with the group.
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Module 3: Migrants Integration: Overview of Theoretical Models

Description
Brief description of This module presents an overview of theoretical
content of module for models of integration of migrants into host societies.

teacher / tutor AND learner
The goal of the module is to provide learners with a
- Goals of the module basic understanding of:

- Objectives of module
- ideas about integration

- current issues of global migration

- current forms of migration and legal background
- specific migrant groups and integration

- theory of integration vs. assimilation

- theoretical models of integration

- applied integration in EU societies

Duration of module 4.0 hours (flexible)

Suggested training Working materials: Paper, pens, flipchart or

materials pinboard, pins and small cards; globe or map of
the world

Technical materials: laptop and beamer for
presentations; tables flexible enough to form small
working groups (for group work of 4 to 6 learners)
Recommended place of No specific needs. Seminar room or room at a
venue (where the module community center.

takes place)

Time for preparation for Prepare room in a way that participants can split

tutor up in working groups of 4-6 learners each with a
table and flipchart or pinboard

Formats in which module is |- paper-based module (PDF)

available - online version (SVMI website)
- other

Language versions module | English, Lithuanian, German, French, Greek,

is available Finnish

Other relevant information The module includes some references to EU laws
and regulations on migration and integration.
Please note that these laws, rules and regulations
may not be implemented the same way in all EU
member states. Please check for national
requirements.
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Unit 1: DEFINITION OF INTEGRATION AND FORMS OF INTEGRATION (social, cultural,
economic, political) — Introduction to the term “integration”

Duration: 45 min.
Introductory input: PPP presentation, small group discussion

1. Presentation of the Unit 1

PowerPoint Presentation “DEFINITION AND FORMS OF INTEGRATION”

e SvMl
Senior Volunteer for Migrant
Integration
Module 3
Models of migrants’ integration theory
Unit 1
DEFINITION AND FORMS OF
INTEGRATION

Note: please double -click on this paperclip @ to download the entire PowerPoint Presentatio
Module3_Unitl.pptx.
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Module 3: 
Models of migrants integration theory

Content of Module


This module presents an overview of theoretical models of integration of migrants into host societies. 


The goal of the module is to provide learners with a basic understanding of: 

- ideas about integration
- current issues of global migration
- current forms of migration and legal background
- specific migrant groups and integration
- theory of integration vs. Assimilation
- theoretical models of integration
- applied integration in EU societies
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Definition of integration and forms of integration 

(social, cultural, economic, political) 



Introduction to the term “integration” 	
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DEFINITION AND FORMS OF INTEGRATION

“Integration” is a term used in many sciences. 



Thus, “integration” can be associated with various meaning, for instance:

 

in Biology integration is used i.e. for the process of changes of biological diversity of fauna and flora, of evolution and development and of new species in an existing environment;

in Mechanics integration is used i.e. for processes of production flows in machinery, the integration of materials in existing forms;

in Chemistry integration i.e. relates to the integration of chemical elements into substances;

in IT integration stand i.e. for the integration of new scripts into a software, of new functions into a tool or of hardware into networks
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In this meeting, we will talk about “social integration”. Social integration can also be linked to political integration, economic integration, cultural integration. 

 

In a very easy definition, “social integration” refers to the integration of human individuals into existing social groups (of human individual). The term social integration was first introduced by French sociologist Émile Durkheim. 



In a more complex definition, “social integration” can be described as a multi-step and complex process of human individuals acquainting themselves with one or more new groups of human individuals they need to be with. 
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Exercise 1



Exercise in team of two – with your neighbor:



Please discuss with one of your neighbors in teams of two 

your understanding of integration:

What does integration in your understanding most often refer to? 

Have you ever had an integration experience? 

Where does integration happen?

Please write keywords on the cards provided on the table.
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SOCIAL INTEGRATION

The process of social integration of migrants can be described as a multi-step development:



Linguistic integration (learning the language of the host society)

Social integration (making friends, meeting new neighbors, meeting new people as school, in language classes, inter-marriage with host society members etc.)

Economic integration (finding a job, getting access into the labor market or into education and training)

Cultural integration (becoming a member of a local club, be active as citizen, serve as volunteer, use media from host country for information etc.)

Political integration (having a passive and active right to vote, maybe getting the citizenship of the host country, participate in local, regional and national political activities, join a political party, etc.)



“Social integration” is an “umbrella term” which comprises linguistic, social, economic, cultural and political integration of migrants into a host society. 
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A society consists of many different parts, like a good and health salad. The different parts (such as lettuce, tomatoes, onions, peppers, radishes, cucumbers) all mix, but they keep they individual color, taste and character. Mixed or tossed together with added salad-dressing as a linking taste, the salad develops a holistic taste – something new as compared to the single parts. The salad-dressing can be compared to laws, rules, conventions of a society, the different parts of the salad to the different parts of society, such as different colors of skin, ethnic background, age, gender etc. 

The basic assumption of this theory was that the mix of different ingredients helps to develop a new and delicious taste, a taste which is better than the single taste of one ingredient only. 

Critics noted, that one bad-tasting ingredient can ruin the entire salad or a bad tasting dressing can destroy the delicious taste of the mix. This integration concept can also be called a “concept of heterogeneity”.
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SOCIETY AS A “SALAD BOWL”
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SOCIETY AS A “MELTING POT”

A society is like a heated pot of soup or sauce. If a new part is added to the soup, it will slowly melt into the soup or sauce. A new part will slowly dissolve, share its particles, elements, characteristics with the rest. After a while, it will no longer be visible as an individual part, it will be part of the soup. Each new part will influence and change the taste and consistency of the pot – either to the better or to the worse. 

This theory very soon asked for a cook – or in sociological terms a politician, a president or a person who decided what may be added to the soup and what not. A good politician is like a good cook, a bad cook however can spoil the soup, as a bad politician can spoil a society. 

This integration concept can also be called a concept of “homogeneity”. 
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Exercise 2

Please discuss in the plenary:

Which concept you find more valid, more appealing from your point of view? Why? 

Did you ever feel to live (or have lived) in either one or the other form of society?



Please note your thoughts on a flipchart. Key-words or short phrases will be fine. 
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2. Practical Training Activities

Exercise 1:

Please discuss with one of your neighbors in teams of two your understanding of integration.
What does integration in your understanding most often refer to? Have you ever had an
integration experience? Where does integration happen?

Please write keywords on the cards provided on the table.
After ten minutes, participants are asked to briefly describe
- Their concept / understanding of integration
- Their own integration experience (if applicable),
- The place where they think integration happens.
The individual cards are pinned on a pin-board.
Exercise 2:
Please discuss in the plenary:
- Which concept you find more valid, more appealing from your point of view. Why?
- Have you ever felt like you were living (or lived) in either one or the other form of
society?
Please note your thoughts on a flipchart. Key-words or short phrases will be fine.
Activity 3:
Please watch the videos below and discuss the
differences and the similarities between a refugee and a

migrant:

https://www.youtube.com/watch?v=GvzZGplGbL8&t=42s

https://www.youtube.com/watch?v=yRPfM50j-QA
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3. Suggested Links and Resources

Legal migration and Integration https://ec.europa.eu/home-affairs/what-we-do/policies/legal-
migration_en

Irregular Migration & Return https://ec.europa.eu/home-affairs/what-we-do/policies/irreqular-
migration-return-policy en

European Agenda on Migration https://ec.europa.eu/home-affairs/what-we-
do/policies/european-agenda-migration_en

EU Immigration Portal https://ec.europa.eu/immigration/

European Migration Forum https://ec.europa.eu/home-affairs/content/european-migration-
forum_en
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Unit 2: INTEGRATION — ASSIMILATION — CULTURALIZATION -
HYBRID SOCIETIES = DIVERSITY AS A RESOURCE - NEW IDEA OF INTEGRATION AND
EQUALITY IN SOCIETY

Duration: 60 to 90 minutes (Depending on exercises in this unit)
Introductory input: PPP presentation, group discussion

1. Presentation of the Unit 2

Funded by the

AL SvMI
Senior Volunteer for Migrant
Integration

Module 3

Models of migrants’ integration theory

Unit 2
INTEGRATION — ASSIMILATION -
CULTURALIZATION -

HYBRID SOCIETIES — DIVERSITY AS A RESOURCE

Note: please double-click on this paperclip 9 to download the entire PowerPoint Presentation
Module3_Unit2.pptx.
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Integration: Assimilation vs. Culturalization 

Hybrid societies – Diversity as a resource 



New idea of integration and equality in society
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Theories on assimilation



Harmut Esser was one of the leading scientists on theories of assimilation. First theories of assimilation where developed as early as 1921 by Park and Burgess. Assimilation means that a person acquires the sentiments, memories and attitude of another person or another group/society. 



Esser assumes that integration of migrants into a host society can only be successful if migrants undergo an individual learning process. During this process they will gradually adapt more and more to patterns of the host society:



acquires skills of the host countries language

acquires competences on norms and values of the host society

learns how to interact with members of the host society

learns and understands institutional structures of the host society and acquires the skills to communicate with these institutions

learns about social rules, habits and traditions

learns about cultural values and traditions

accepts rules, norms and values of the hosting society
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Theories on culturalization



In the early 1990ies, integration was less defined as a process of assimilation, but was described as a process of “culturalization”. The basic idea of “culturalization” is that most elements described in former theories of integration (such as the “salad bowl”, “melting pot” or “assimilation) are linked to cultural aspects: languages, norms and traditions, interactive communication skills, rules, norms and values are linked to cultural characteristics of a society. 
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Theories on culturalization



In the early 1990ies, integration was less defined as a process of assimilation, but was described as a process of “culturalization”. The basic idea of “culturalization” is that most elements described in former theories of integration (such as the “salad bowl”, “melting pot” or “assimilation) are linked to cultural aspects: languages, norms and traditions, interactive communication skills, rules, norms and values are linked to cultural characteristics of a society. 
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Theories on culturalization



Integration seen as a process of “culturalization” means that migrants adapt to selected cultural aspects of their new environment. One migrant may learn the language of the host country, another migrant may first try to get a job, another may try to be socially active. 



Integration is not complex and difficult because too many things happen simultaneously. Integration is complex and difficult because it describes an individual development process which differs from person to person. Integration processes are not parallel developments but multi-step processes with an open end. 
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Theories on hybrid societies



In the years between 2000 and 2010, European and American scientists added a new dimension to the debate: Hybrid societies. Hybrid means diverse, consisting of many different parts, less homogenous but more heterogenous, rich in variety and identities. Important: in this theory all these hybrid elements are based on equal rights and are of equal value. 
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Theories on hybrid societies



The concept of “hybrid societies” allowed persons to have various identities, also defined as “hybrid identities” of pluralism of identities. A migrant can keep part of his/her old identity and can successfully develop a second identity. These identities will not be in conflict with each other since a migrant needs to solve such conflicts during the process of integration. Hybrid identities in this theory are seen as a resource and will finally develop (often over several generations) into a post-integrative identity. 
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Exercise 1:



Reflect again on what you have heard so far: Integration – Assimilation – Culturalization - Hybrid societies – Diversity as a resource. 



Discuss in small groups with which elements and theories you agree and where you disagree. This exercise is NOT about your own acceptance of migration and integration. This exercise is on YOUR understanding and agreement or disagreement with the theories presented. Which theory makes most sense to you? Which theory do you find too far away or too bizarre? 


Prepare a flipchart, poster or cards where you note the points you agree with and elements you disagree with. 



In a second step try to cluster (put next to each other) all elements, keywords etc. you agree with and – on the other side – all items and keywords which describe disagreement. Discuss within your group if you could find “head keywords” or “headlines” for these clusters.

Present your findings to the plenary. Discuss.
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Hybrid multicultural societies in Europe



Around 2011/2012 politicians, social scientists and media started to discuss the idea of the “nation state”. 

Europe has a long tradition of nation states defined by borders and “national identities” often linked to “national languages”. The process of European integration, technical progress and communication and – most important migration and mobility – challenged the understanding of the role of “nation states”. 

This also caused a new debate on integration. Does integration mean that a person needs to integrate, assimilate, adapt, melt-in or get acquainted with rules, traditions, norms of a nation state?
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Exercise 2: Debates



One group prepares arguments which support the idea of European values, culture and norms which – in the long-term – might replace today’s nation states through a process of integration. The other group prepares arguments for the importance of nation states as core elements of integration. 
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2. Practical Training Activities

Exercise 1: Small groups and Plenary discussion

Reflect again on what you have heard so far: Integration — Assimilation — Culturalization -
Hybrid societies — Diversity as a resource.

This exercise is NOT about your own acceptance of migration and integration. This exercise is
on YOUR understanding and agreement or disagreement with the theories presented.

Discuss in small groups:
- With which elements and theories do you agree and with which do you disagree?
- Which theory makes most sense to you?
- Which theory do you find too far-off or too bizarre?

Prepare a flipchart, poster or cards where you note the points you agree with and elements you
disagree with.

In a second step, try to cluster (put next to each other) all elements, keywords etc. you agree
with and — on the other side — all items and keywords which describe disagreement. Discuss
within your group if you could find “head keywords” or “headlines” for these clusters.

Present your findings to the plenary. Discuss.

Exercise 2: Debate

One group prepares arguments which support the idea of European values, culture, and norms
which — in the long-term — might replace today’s nation-states through a process of integration.
The other group prepares arguments for the importance of nation-states as core elements of
integration.

3. Suggested Links and Resources

Acculturation vs Assimilation, educational video https://study.com/academy/lesson/acculturation-
vs-assimilation-definition-examples.html

Acculturation: Definition, Theory & Examples, educational video
https://study.com/academy/lesson/acculturation-definition-theory-examples.html

Acculturation Processes: Substitution, Syncretism, Addition, Deculturation & Origination,
educational video https://study.com/academy/lesson/acculturation-processes-substitution-
syncretism-addition-deculturation-origination.html
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Unit 3: BASIC TRENDS OF GLOBAL MIGRATION

Duration: 45 min
Introductory input: PPP presentation, group discussion, peer discussion

1. Presentation of the Unit 3
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Unit 3
BASIC TRENDS OF GLOBAL MIGRATION

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentatior
Module3_Unit3.pptx.
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Definition of a migrant (source UNESCO)



“The term migrant can be understood as "any person who lives temporarily or permanently in a country where he or she was not born, and has acquired some significant social ties to this country." 



However, this may be a too narrow definition when considering that, according to some states' policies, a person can be considered as a migrant even when s/he is born in the country. 

The UN Convention on the Rights of Migrants defines a migrant worker as a "person who is to be engaged, is engaged or has been engaged in a remunerated activity in a State of which he or she is not a national." 
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Definition of a refugee (UNHCR)

 



“Refugees are persons fleeing armed conflict or persecution. There were 67.5 million of them worldwide at the end of 2017. Their situation is often so perilous and intolerable that they cross national borders to seek safety in nearby countries, and thus become internationally recognized as "refugees" with access to assistance from States, UNHCR, and other organizations. They are so recognized precisely because it is too dangerous for them to return home, and they need sanctuary elsewhere. These are people for whom denial of asylum has potentially deadly consequences.



Refugees are defined and protected in international law. The 1951 Refugee Convention and its 1967 Protocol as well as other legal texts, such as the 1969 OAU Refugee Convention, remain the cornerstone of modern refugee protection.  (…) 

One of the most fundamental principles laid down in international law is that refugees should not be expelled or returned to situations where their life and freedom would be under threat.



The protection of refugees has many aspects. These include safety from being returned to the dangers they have fled; access to asylum procedures that are fair and efficient; and measures to ensure that their basic human rights are respected to allow them to live in dignity and safety while helping them to find a longer-term solution. States bear the primary responsibility for this protection.”
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Global migration


In 2017 approximately 66 to 67 million people worldwide were refugees. They had to leave they home due to war, conflicts, persecution. The number has never been so high. In 2016, IOM (International Organisation for Migration of the UN) counted 65 million refugees, in 2015 the number as 55 million. UNHCR never counted an increase as high as between 2015 and 2016.

15 large scale conflicts forced people to flee!

The most massive increase of refugees has been noted in Syria. 7,6 million Syrians had to leave their homes. Many of them stayed within Syria, 3,9 million went to neighboring countries.

War and conflicts are present in other countries as well: Iraque, South Sudan, Central African Republic, Yemen, Burundi, Ukraine, Myanmar, Ruanda, Nigeria – to name just a few.
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Future scenarios of global migration



Climate change, lack of water and problems in agriculture in North-Central Africa

Mega-Cities hit by water and waste-management problems (i.e. Cape Town)

Wars in Nigeria, South Sudan, Mali

Dangers of economic crisis and civil war in countries such as Turkey, Brazil, Pakistan

Restriction of Human Rights in 81 countries in 2016

Danger of political crisis in the Middle East, Latin America and Korea 

Water and clean air – basic elements which we all need for living – are seen as a major reason for migration in the coming decades. 
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PERSONAL MIGRATION STORIES



Reflect our own personal and family history:

 

Is there migration history in own family?

Did members of your family emigrate?

What is your own migration background?

Why did you or members of your family migrate?
Show on a map of our world in which parts of the world you have family members, relatives or friends (also friends linked via social media)

Show on a map of Europe or a map of the world the countries you have travelled to (be it as tourist, to visit relatives or friends or used to live in)

Share your personal experience with other members of your group. 

Discuss the impact of migration and mobility on our own family, your own life. 
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2. Practical Training Activities

Exercise 1

Please watch the educational video “Why do people migrate?”
https://www.youtube.com/watch?v=54xM8VIgP7s

Please discuss in pairs the questions raised in the video:
- What can we do about it?
- How does it affect not only us but the places migrants are coming from?

Please write your answers, put them on the flip chart or on the board and discuss with the
whole group.

Exercise 2: Personal Migration Stories

Reflect on your own personal and family history: Is there migration history in your own
family?

* Did members of your family emigrate?

* What is your own migration background?

*  Why did you or members of your family migrate?

» Show on the world map in which parts of the world you have family members,
relatives or friends (also friends linked via social media)

+ Show on the map of Europe or the world map the countries you have traveled to (be
it as tourist, to visit relatives or friends, or used to live in)

» Share your personal experience with other members of your group.

Discuss the impact of migration and mobility on your own family, your own life.

3. Suggested Links and Resources

Why do people migrate? Facts - educational video
https://www.youtube.com/watch?v=bWx7DLxsle8

Migration: how many people are on the move around the world? — briefing
https://www.thequardian.com/news/2018/sep/10/migration-how-many-people-are-on-the-move-
around-the-world

Migration Forecasting. Migration data portal https://migrationdataportal.org/themes/migration-
forecasting
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Unit 4: INTEGRATION MADE PRACTICAL

Duration: 45-60 min
Introductory input: PPP presentation, group discussion, peer discussion

1. Presentation of the Unit 4

Funded by the

S S¥MI
Senior Volunteer for Migrant
Integration

Module 3

Models of migrants’ integration theory

Unit 4
INTEGRATION MADE PRACTICAL

Note: please double -click on this paperclip ﬂ to download the entire PowerPoint Presentation
Module3_Unit4.pptx.
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Exercise 1:

Please split up in groups of four participants. 

Please have papers, flipcharts, pens and markers ready.

Please have a map of your community, town, city available.



Step 1: 

 List and describe all migrant and refugee groups you know or are aware of living in our neighborhood, community or town. You may also check your town’s internet site or call the local administration to get some numbers and data.

List any ethnic minorities, autochthon minority groups etc. living in your area.

List the different religions / denomination you are aware of in your area.
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Exercise 1 Step 2 – mapping of services:



List all institutions (public, private, religious etc.) you know which help migrants and support refugees in your regions. List them with name, address and services offered. This list should include public offices, labor market services, NGOs, migrant organizations, clubs, meeting points, community centers, churches, specific shops and markets, family centers, cultural institutions, language schools and educational centers, health services etc. which might be relevant for migrants wishing to integrate.



List all these institutions on the map. You may use stickers or flags with short description of services offered.
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3



Exercise 1 Step 3:



Who is working at the institutions listed on the map? Are there public servants only, does one need to have special training or qualifications to work there? Which of these institutions work with volunteers?
Create a map of opportunities for volunteers who wish to support migrant integration. 

Present your maps and lists in the plenary. 

Compare maps and list with each other.

Prepare one comprehensive list and one comprehensive map (if feasible due to size and number of institutions listed) 

Prepare a “directory for volunteers supporting integration” in your community.
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2. Practical Training Activities

Exercise 1:

Please split up in groups of four participants.
Please have papers, flipcharts, pens and markers ready.
Please have a map of your community, town, city available.

Step 1.

List and describe all migrant and refugee groups you know or are aware of living in
your neighborhood, community or town. You may also check your town’s internet site
or call the local administration to get some numbers and data.

List any ethnic minorities, autochthon minority groups etc. living in your area.

List the different religions / denominations you are aware of in your area.

Step 2 — mapping of services:

List all institutions (public, private, religious etc.) you know which help migrants and
support refugees in your regions. List them with name, address, and services offered.
This list should include public offices, labor market services, NGOs, migrant
organizations, clubs, meeting points, community centers, churches, specific shops
and markets, family centers, cultural institutions, language schools and educational
centers, health services etc. which might be relevant for migrants wishing to
integrate.

List all these institutions on the map. You may use stickers or flags with short
description of services offered.

Step 3:

Who is working at the institutions listed on the map? Are there public servants only,
does one need to have special training or qualifications to work there? Which of
these institutions work with volunteers?

Create a map of opportunities for volunteers who wish to support migrant integration.
Present your maps and lists in the plenary.

Compare maps and lists with each other.

Prepare one comprehensive list and one comprehensive map (if feasible due to size
and number of institutions listed)

Prepare a “directory for volunteers supporting integration” in your community.

Exercise 2
The trainer suggests that learners watch the video “Going Dutch. Holland’s refugee integration
success story” https://www.youtube.com/watch?v=08KR4Bry2kA

Please discuss:

Why do you think Holland is seen as a refugee success story?
What do you think about the current situation in your country?
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3. Suggested Links and Resources

10 ways countries can help refugees integrate — article
https://www.weforum.org/agenda/2016/05/10-ways-countries-can-help-refugees-integrate/

Debating Europe. The platform where everyone can debate the issues they care about with
European politicians and experts https://www.debatingeurope.eu

Unit 5: CONCLUSION

Duration: 30 min.

The trainer wraps up the session, emphasizing that there is a general consensus among
experts in the field to state that promoting the civic and political participation of migrants
helps ease the integration process and that this is best done with the support of public
institutions. Summarizing the information and issues presented in Module 3, the trainer
highlights that this can be done in four main ways:

- Guaranteeing the civic and political rights of migrants in the constitution;

- Raising awareness about migrants’ right to participate in the civic and political life of
their receiving country among migrant communities, mainstream society, relevant
organizations and political parties, among others;

- Eliminating the barriers migrants may face in exercising their civic and political rights,
including through special targeted actions;

- Building migrants’ capacity and equipping them with the skills needed to exercise their
civic and political rights, in particular those migrant groups that are often excluded or
under-represented in civic and political life, such as youth and women.

The trainer asks the learners to provide examples for each of these steps, fields any
guestions and comments, and concludes Module 3.
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Module 4: Active Citizenship

Description

Brief description of content The module 4 Introduction for active citizenship is

of module for teacher / targeted to senior volunteers and trainers working to
tutor AND learner support immigrants from a wide

range of backgrounds to build the skills, knowledge and
- Goals of the module confidence to take part in local (regional, national and
- Objectives of module global) decision making.

The module is a short course open to people
demonstrating experience in supporting others through
informal learning. It requires no formal pre-learning or
qualifications except identified life experience and will
operate at certificate level. The document sets out a
syllabus, learning outcomes, and assessment methods.

The content of this module is as follows:

| Training for Trainers in Active Learning For Active
Citizenship (Course Outline & Learning Outcomes)

Il Learning resources for Active Citizenship Learning
(Materials to support learning and reflection)

Learning Outcomes:

On successful completion of this Module, trainees will be
able to:

- Understand concept of community and connections
between local and global community - Concept of
community - One’s own community - Different
perspectives on a community - Local and global
interdependency

- Create strategies for supporting learners to explore
active citizenship and community leadership

- Create informal learning environments that enable
community learners to recognize and articulate
issues from their own daily life and ways of engaging
with local decision makers in relation to these issues

- Set up and maintain effective environments for
learning; manage group dynamics and support the
development of informal learning

42

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the views only
of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein.



Rt Funded by the
LA Erasmus+ Programme g
Tkt of the European Union

Senior Volunteers for TRAINING MATERIAL
Migrant Integration

- Critically (and constructively) reflect on barriers to
participation and possible approaches to overcoming
these barriers

- Deconstruct and analyze local structures and
processes to identify local opportunities for
community engagement, leadership and learning

- Identify locally specific routes to influence decision-
making and ways to create stronger voice and
identity with their own learning groups

- Make conceptual distinctions that help build the
skills, knowledge and confidence of others to take
part in democratic processes and shape local
communities

- Critically reflect on the role of active citizens in
shaping society — and personal development
opportunities available (individually and collectively)

Duration of module 2-4 hours or according to the needs of a trainee group
Teacher and trainee group may decide to take breaks
during the module

Suggested training http://ec.europa.eu/eurostat/statistics-

materials explained/index.php/Migrant_integration_statistics -
active_citizenship

www.teachingcitizenship.org.uk/

www.activecitizensfe.org

Recommended place of Let the teacher and trainee group decide on their venue.
venue (where the module Suggestion: Venue could be in the facilities of an
takes place) associated partner or an important volunteering

organization like the Red Cross/Oxfam etc.
Other relevant requirements | e.g., study visits to local AC organizations, visiting

speakers
Formats in which moduleis |- printed document
available - online version (SVMI website

Language versions module English, Lithuanian, German, Finnish, Greek, French.
is available
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Unit 1. ACTIVE LEARNING FOR ACTIVE CITIZENSHIP

Duration: 50 min.
Introductory input: PPP presentation, small group discussion

1. Presentation of the Unit 1

PowerPoint Presentation “ACTIVE LEARNING FOR ACTIVE CITIZENSHIP”

Funded by the

e SvMI
Senior Volunteer for Migrant

Integration

Module 4
Active Citizenship
Unit 1
ACTIVE LEARNING FOR ACTIVE
CITIZENSHIP

Note: please double-click on this paperclip ﬁ to download the entire PowerPoint Presentation
Module4_Unitl.pptx.
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Introduction to Active Citizenship

Unit 1: Active learning for active citizenship

Unit 2: Concepts of communities

Unit 3: Tools for building a campaign for democracy, active citizenship and participation

Unit 4 Other important issues in active citizenship
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CONTENT OF THE MODULE 4
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Active learning for active citizenship is:

a flexible approach to personal and community development through experiential learning (learning through experience and reflection) in group settings. It offers proven strategies to build stronger communities through promoting personal effectiveness, social enterprise and lifelong learning;

shaped by the values of participation, co-operation, social justice and equality with diversity. These values require the work to be: 

community based, 

learner centred, and 

developed through active and reflective learning;
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Society needs active learning for active citizenship, because: 

it helps equip individuals and communities with the skills, confidence and experience to tackle the distinctive political, social and technical challenges and opportunities that confront us in an increasingly global society; 

all individuals are members of communities, and community change emerges from individuals working together; 

it enables people to gain understanding of how power works and how they can learn to influence decisions and policies.
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Active learning for active citizenship can be delivered around four essential elements: 

– valuing your own skills and experience; 

– knowing yourself through and with others; 

– knowing how the external world operates;

– knowing where to go to get what you need.



This challenges the notion of individualism and competition by bringing people together to reflect upon and analyse the barriers to, and opportunities for, creating change for themselves and others.
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Once people make connections, they can collectively develop strategies around how to overcome the barriers and make positive changes: 

through learning with other people; 

through practice rather than by absorbing theory;

with conversation and dialogue as key tools to facilitate learning; 

by enabling people to gain new skills, insights and understanding through tackling real-life challenges in the community; 

recognising impact on individual perceptions or impact on relationships in communities.
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Active learning is not only about enabling individuals to progress, pass exams and get good jobs, rather it is about: 

enabling society to progress; 

enabling individuals to make critical choices concerning what they want or need to know; 

enabling us to learn how to change the world.



How we learn is as much a part of the vision as what we learn. Active learning is an active experience. It is as much about sharing what we know as it is about learning from others.
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What is active citizenship?

For many people, ‘citizenship’ is the embodiment of the rights and responsibilities that they are due, and owe, from living in a particular nation state.

Active citizenship is concerned with more than learning ‘the rules of the game’, and how to participate within existing models and structures. 

Active citizenship should be defined more broadly to encompass active learning for political literacy and empowerment, addressing structures and relations of power and working to change these, where necessary, in the pursuit of social inclusion and social justice agendas (Lister 1997). It also relates to how people can promote community cohesion and social solidarity, thereby strengthening civil society as well as empowering individual citizens.

It is crucial that people are active in their own communities. Given political literacy and the necessary skills, people can ‘actively shape social change, promoting social solidarity and social justice within the context of globalisation’ (Mayo and Rooke 2006 p12).
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Types of citizenship:



Typology developed by Westheimer and Kahne (2004) identifies three separate models of citizenship and citizenship education:

the ‘personally responsible citizen’, for whom citizenship education increases their awareness of individual rights and responsibilities;

the ‘participatory citizen’, for whom citizenship education also enhances their knowledge of participatory structures and rights; 

the ‘justice-orientated citizen’ for whom citizenship education also adds a high level of awareness of collective rights, more widely, and a high level of collective political and social responsibility, including responsibilities to engage with issues of social justice and equality (Westheimer and Kahne 2004).
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The outcomes of active citizenship:

Active citizenship learning programmes have resulted in citizen learning outcomes for individuals and citizenship outcomes for wider society. The diagram on the right shows the different aspects in which active citizenship learning can have an effect – starting with personal change and spreading outwards.



Ref. https://cpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/5/1429/files/2013/07/The_Take_Part_framework2006. pdf 
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The four active citizenship aspects as process and outcomes (1-2):

Ref. https://cpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/5/1429/files/2013/07/The_Take_Part_framework2006. pdf 
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Active learning for active citizenship

		Aspects of active citizenship 		Citizen learning outcomes
 
I feel able to… 
I know more about… 
I know how to… 
Examples are:		Citizenship outcomes
 
Local, national, European and global dimensions 
 
Examples are:

		Personal		Value own skills, knowledge and confidence 
Know where to go to get what you need 
Communication skills, lobbying skills, negotiation skills 
Feel able to have a voice 		People identify and articulate their own issues and problems
People take leadership roles in their community 
People have the power and will to make choices about their life
People voice their concerns 

		Community relations		Recognise that social exclusion is the responsibility of all 
Understand how their behaviour affects others 
Know the basis of inequality and how power operates 
Understand more about people who are different to themselves 
Feel more confident in asking questions and talking to people different to themselves 		Improved relations between diverse groups of people 
Community projects are inclusive of people with different backgrounds 
Increased points of contact between different communities Increased networking between communities 
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The four active citizenship aspects as process and outcomes (3-4):



Ref. https://cpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/5/1429/files/2013/07/The_Take_Part_framework2006. pdf 
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Active learning for active citizenship

		Aspects of active citizenship 		Citizen learning outcomes
 
I feel able to… 
I know more about… 
I know how to… 
Examples are:		Citizenship outcomes
 
Local, national, European and global dimensions 
 
Examples are:

		Civil participation		Understand how groups and networks work 
Know how to encourage fair and democratic decision making 
Understand how to encourage, support and develop volunteers 
Know the importance of networking for influencing change
Chairing, facilitation skills Negotiation, campaigning 		More voluntary and community sector active in community-led service provision 
Well run democratic community groups Increased informal community organising 
Increased networking between community and voluntary organisations 
Public bodies have more groups to consult with 
Increased volunteering

		Civic engagemen		Knowing how the external world operates 
Understand your current democratic position and the opportunities for change 
Understand the rules of engagement 
Know how meetings work 
Feel able to contribute and ask questions in a public forum 
Recognise how to influence policy and practice at a European, national, regional or local level 
 		More people want to and feel capable of having a responsible role in formal democratic structures 
More people take an active role at a neighbourhood/community level 
Citizens work with public bodies to set and achieve common goals Improved relations between citizens and statutory agencies 
More people take part in dialogue with decision makers 
People lobby for change to the way forums and other structures operate
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Citizen learning outcomes lead to wider citizenship outcomes at local, national, European and global levels. If people change, grow and develop, it is to be expected that society will change as a consequence.

It is important to recognise that ‘active citizenship’ is both a process (not just what we do, but also how we do it), and the means by which both individual and wider outcomes are achieved:

















Ref. https://cpb-eu-w2.wpmucdn.com/blogs.lincoln.ac.uk/dist/5/1429/files/2013/07/The_Take_Part_framework2006. pdf 
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Active learning for active citizenship

		Process – actions that take place to direct inputs towards intended outcomes (what we do and how we do it)		Outcome – things that happen in the longer term as a result of processes (the end result of our activities)

		Personal – the ways in which people gain the knowledge, skill and confidence they need to take action on the things that matter to them		Personal – people are more confident, have the skills, understand, and feel able to do things
 

		Community relations – actions that bring people together to recognise and challenge inequality and exclusion		Community relations – people accept the principles of social justice and opportunities for all 
 

		Civil participation – actions that support and strengthen the range and quality of organisation in communities		Civil participation – thriving community groups and networks in which people are active and involved 
 

		Civic engagement – ways in which people and communities interact with the outside world to achieve change		Civic engagement – strong, democratic, effective community organisations, responsive services and governance structures
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2. Practical Training Activities

Activity 1:

Discuss with your group the following issues related to your community and make a list of the
answers. The information collected will be very useful for each senior volunteer when he/she will
provide information to the migrants / refugees.

Suggested Issues:
- Culture facilities in your community (e.g. sport, music, IT)

- Permitted clothing

- Clubs and societies

- Organization of courses or programs
- Learning opportunities

- Recycling policy

- Anti-bullying policy

- Anti-racism policy

Make a “community map” for your area like the following:

A/

) i)
o LUN

You can find a sample of community mapping by visiting the site:
http://canadabridges.com/programming/unveiling-youth-potential/community-mapping/

Activity 2:

With your group please visit the link below and get information about the Human Rights in Greece
and discuss with them the relevant Human Rights in your country.
http://www.rights4refugees.qr/
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3. Suggested Links and Resources

EC and OECD report on The Local Integraion of Migrants
https://ec.europa.eu/regional policy/sources/docgener/factsheet/oecd local integration migrants

en.pdf

How to Welcome and Engage People in Community Spaces? Useful tips
http://www.shareable.net/blog/how-to-welcome-and-engage-people-in-community-spaces

Skill-up! An introduction of co-working space and platform to jump-start collaboration,
empowerment and skill strengthening among migrants, refugees and local communities
https://www.citizenslab.eu/stories/skill-up/
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Unit 2: CONCEPTS OF COMMUNITIES

Duration: 60 to 90 minutes (Depending on exercise in this unit)
Introductory input: PPP presentation, group discussion

1. Presentation of the Unit 2

Funded by the

e SvMI
Senior Volunteer for Migrant
Integration
Module 4
Active Citizenship
Unit 2

CONCEPTS OF COMMUNITIES

Note: please double-click on this paperclip @ to download the entire PowerPoint Presentation
Module4_Unit2.pptx.
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Local & Regional

National 

International/global including online



We all live in communities in our countries – maybe a municipality, city, a town, an estate or a village. We also belong to friendship groups, families, ethnic groups, churches, clubs and societies.



How do interests differ in communities locally, regionally, nationally and globally?
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TYPES OF COMMUNITIES











2







Local authorities and the government are realising that they should listen to what seniors and migrants think about local and national issues. There are lots of ways of being heard, although you might think that some are better than others



Discuss what ways you can find for getting heard
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GETTING HEARD IN YOUR COMMUNITY
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What is the impact of the European Union on life in the partner country as to acitive citizenship?





See e.g., https://ec.europa.eu/unitedkingdom/services/your-rights_en 
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ROLE OF EUROPEAN UNION
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2. Practical Training Activities

Exercise 1:

Please discuss in pairs the following 5 community types and complete the able:

Type Definition Characteristics Examples
Community of
Action

Community of
Practice
Community of Place
Community of
Interest

Community of
Circumstance

Exercise 2:

Learn about different types of Hybrid communities http://www.feverbee.com/wp-
content/uploads/2010/11/TypesofCommunities.pdf

Discuss in small groups and provide examples of existing communities that you know or are
involved in. Draw an outline on How to start an online community?

3. Suggested Links and Resources

Concepts and meanings of community in the social sciences. Discussion paper
https://ahrc.ukri.org/documents/project-reports-and-reviews/connected-communities/concepts-anc
meanings-of-community-in-the-social-sciences/

What Makes A Community? - Roger Kitchen at TEDxMiltonKeynes
https://www.youtube.com/watch?v=bjVq_DiIrflk
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https://www.youtube.com/watch?v=bjVq_Dlrflk
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Unit 3: TOOLS FOR BUILDING A CAMPAIGN FOR DEMOCRACY, ACTIVE CITIZENSHIP
AND PARTICIPATION

Duration: 50 min
Introductory input: PPP presentation, group discussion, peer discussion

1. Presentation of the Unit 3

Funded by the

e e S¥MI
Senior Volunteer for Migrant
Integration
Module 4
Active Citizenship
Unit 3

TOOLS FOR BUILDING A CAMPAIGN
FOR DEMOCRACY, ACTIVE CITIZENSHIP
& PARTICIPATION

Note: please double-click on this paperclip ﬂ to download the entire PowerPoint Presentatior
Module4_Unit3.pptx.
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The purpose of AC campaigns is to rally  residents to the same cause: making communities livable places for a sustainable future.

AC campaigns help catalyse forward-thinking on e.g.,:  

Positive community  development

Solutions to local  challenges

Giving voice to people to change our  future in our community 
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PLANNING AN ACTIVE CITIZENSHIP CAMPAIGN
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Blogs

Text messaging

Web sites

Social media

What else? 

Discuss how to do it!
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USING ICT TOOLS ON YOUR AC CAMPAIGN
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How to get funding for your AC-campaign?

Is there funding sources like wealthy people, organisations and societies like parishes, associations or political parties?



Civic crowdfunding is the practice of raising monetary contributions for public interest projects from a large pool of donors through crowdfunding platforms. 
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CAMPAIGNS USUALLY NEED FUNDING
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2. Practical Training Activities

Exercise 1

Distribute within your group a copy of your chosen 5 tips for being a more active citizen and
encourage them to add to the list their own tips (they may visit the proposed site
https://www.good.is/articles/building-blocks-of-citizenship-50-ways-to-be-a-more-engaged-active-
citizen-this-year ). Ask them to propose up to 3 more important tips according to their
priorities and opinions. Make a final “List of 10 most important tips” and hang it on the
flipchart. Discuss it with your learners.

Exercise 2

Build a campaign via ICT with your learners

Name of Campaign: Inappropriate public transport time tables;

Organizational Need Addressed: Bringing awareness;

Type of ICT Tools: Social media page and texting;

Why? Establishing networks with friends and interested parties would help spread the word
about the problem.

Trainees are asked to write their recommendations and an explanation of their thought
process in the chart below:

Name of campaign, brief description and social
problem addressed?

What does the campaign need in order to increase
its chances for success?

What type of ICT would you use in this campaign?

Why? How would your recommendation help the
campaign?

Summarize your recommendations (Incorporate all
information above. Use extra paper if necessary.)

3. Suggested Links and Resources

Advocate Europe. An idea challenge for European initiatives realised by MitOst and Liquid
Democracy https://advocate-europe.eu/about/

50 Building Blocs of Citizenship, Inspirational ideas https://www.good.is/articles/building-blocks:
citizenship-50-ways-to-be-a-more-engaged-active-citizen-this-year

Civic crowdfunding, article http://www.worldurbancampaign.org/civic-crowdfunding-collective-og
urban-sustainable-development
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https://www.good.is/articles/building-blocks-of-citizenship-50-ways-to-be-a-more-engaged-active-citizen-this-year
https://www.good.is/articles/building-blocks-of-citizenship-50-ways-to-be-a-more-engaged-active-citizen-this-year
https://advocate-europe.eu/about/
https://www.good.is/articles/building-blocks-of-citizenship-50-ways-to-be-a-more-engaged-active-citizen-this-year
https://www.good.is/articles/building-blocks-of-citizenship-50-ways-to-be-a-more-engaged-active-citizen-this-year
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Unit 4: OTHER IMPORTANT ISSUES IN ACTIVE CITIZENSHIP

1. Practical Activities
Activity 1

Please discuss in small groups the issue of fundraising:
- How would you run a successful fundraising campaign?

Activity 2

Please discuss in small groups the gender issue:
- The Women’s Movement of the 19" and early 20" centuries believed that achieving
suffrage for women would remedy many problems of gender inequality. What do you
think now about universal suffrage? Has it worked? If not, why not?

Activity 3

Please share with the group your personal volunteering experience:
- When and in what kinds of organizations have you volunteered?
- What motivated you to work with these organizations?
- What made these volunteering experiences a meaningful use of your time?
- What was the biggest personal benefit you received as a volunteer with these
organizations?
- What is the most memorable accomplishment of your volunteering experience?

3. Suggested Links and Resources

8 Surefire Ways to Run a Successful Fundraising Campaign https://www.classy.org/blog/8-
surefire-ways-to-run-a-successful-fundraising-campaign/

Fundraising Events: 5 Key Ways to Engage Your Community
https://www.operationwarm.org/blog/fundraising-events-5-key-ways-to-engage-your-
community331/

How to Launch a Successful Fundraising Campaign https://upleaf.com/nonprofit-
resources/online-fundraising/how-launch-successful-fundraising-campaign/
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https://www.classy.org/blog/8-surefire-ways-to-run-a-successful-fundraising-campaign/
https://www.classy.org/blog/8-surefire-ways-to-run-a-successful-fundraising-campaign/
https://www.operationwarm.org/blog/fundraising-events-5-key-ways-to-engage-your-community331/
https://www.operationwarm.org/blog/fundraising-events-5-key-ways-to-engage-your-community331/
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https://upleaf.com/nonprofit-resources/online-fundraising/how-launch-successful-fundraising-campaign/

Rt Funded by the
LN Crasmus+ Programme g
Sk of the European Union

Senior Volunteers for TRAINING MATERIAL
Migrant Integration

Unit 5: CONCLUSION

The teacher can link the teaching to concepts and the assessment should reflect the extent
to which trainees are able to apply their knowledge and understanding whilst developing
skills for active citizenship.

A reasonable learning outcome is e.g., that trainees identify areas for improvement in their
communities and the operation of democracy or civic participation. In their discussions,
they appreciate that democracy is not simply ‘majority rule’ and decision-making systems
but must also protect minorities (please note the gender issue here). They research and
weigh up different sources of evidence and present/discuss good efforts for a course action
and/or propose alternatives that might address their concerns. They explain and evaluate
different ways in which individuals and groups of citizens act together effectively. They
work with others to negotiate, plan and carry out actions aimed at improving or influencing
the community.
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